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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO POLICY LETTER OF 7 FEBRUARY 1965

Remimeo
Sthil Students
Assoc/Org Sec
Hat
HCO Sec Hat
Case Sup Hat
Ds of P Hat
Ds of T Hat
Staff Member
Hat ° ° . °
Missions Keeping Scientology Working Series 1

Note: Neglect of this PL has caused great hardship on staffs, has cost countless
millions and made it necessary in 1970 to engage in an all-out, international
effort to restore basic Scientology over the world. Within 5 years after the issue
of this PL, with me off the lines, violation had almost destroyed orgs. “Quickie
grades” entered in and denied gain to tens of thousands of cases. Therefore
actions which neglect or violate this policy letter are HIGH CRIMES resulting in
Comm Evs on ADMINISTRATORS and EXECUTIVES. It is not “entirely a tech
matter,” as its neglect destroys orgs and caused a 2-year slump. IT IS THE BUSI-
NESS OF EVERY STAFF MEMBER to enforce it.

SPECIAL MESSAGE
THE FOLLOWING POLICY LETTER MEANS WHAT IT SAYS.

IT WAS TRUE IN 1965 WHEN I WROTE IT. IT WAS TRUE IN 1970 WHEN
I HAD IT REISSUED. I AM REISSUING IT NOW, IN 1980, TO AVOID AGAIN
SLIPPING BACK INTO A PERIOD OF OMITTED AND QUICKIED FUNDA-
MENTAL GRADE CHART ACTIONS ON CASES, THEREBY DENYING
GAINS AND THREATENING THE VIABILITY OF SCIENTOLOGY AND OF
ORGS. SCIENTOLOGY WILL KEEP WORKING ONLY AS LONG AS YOU DO
YOUR PART TO KEEP IT WORKING BY APPLYING THIS POLICY LETTER.

WHAT I SAY IN THESE PAGES HAS ALWAYS BEEN TRUE, IT HOLDS
TRUE TODAY, IT WILL STILL HOLD TRUE IN THE YEAR 2000 AND IT
WILL CONTINUE TO HOLD TRUE FROM THERE ON OUT.

NO MATTER WHERE YOU ARE IN SCIENTOLOGY, ON STAFF OR NOT,
THIS POLICY LETTER HAS SOMETHING TO DO WITH YOU.

ALL LEVELS

KEEPING SCIENTOLOGY WORKING

HCO Sec or Communicator hat check
on all personnel and all new personnel
as taken on.

We have some time since passed the point of achieving uniformly workable
technology.



The only thing now is getting the technology applied.

If you can’t get the technology applied, then you can’t deliver what’s promised.
It’s as simple as that. If you can get the technology applied, you can deliver
what’s promised.

The only thing you can be upbraided for by students or pcs is “no results.”
Trouble spots occur only where there are “no results.” Attacks from govern-
ments or monopolies occur only where there are “no results” or “bad results.”

Therefore the road before Scientology is clear and its ultimate success is
assured if the technology is applied.

So it is the task of the Assoc or Org Sec, the HCO Sec, the Case Supervisor,
the D of P, the D of T and all staff members to get the correct technology
applied.

Getting the correct technology applied consists of:

One: Having the correct technology.

Two: Knowing the technology.

Three: Knowing it is correct.

Four: Teaching correctly the correct technology.

Five:  Applying the technology.

Six: Seeing that the technology is correctly applied.
Seven: Hammering out of existence incorrect technology.
Eight: Knocking out incorrect applications.

Nine: Closing the door on any possibility of incorrect technology.
Ten: Closing the door on incorrect application.

One above has been done.

Two has been achieved by many.

Three is achieved by the individual applying the correct technology in a
proper manner and observing that it works that way.

Four is being done daily successfully in most parts of the world.
Five is consistently accomplished daily.

Six is achieved by Instructors and Supervisors consistently.
Seven is done by a few but is a weak point.

Eight is not worked on hard enough.
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Nine is impeded by the “reasonable” attitude of the not-quite-bright.
Ten is seldom done with enough ferocity.

Seven, Eight, Nine and Ten are the only places Scientology can bog down in
any area.

The reasons for this are not hard to find. (a) A weak certainty that it works
in Three above can lead to weakness in Seven, Eight, Nine and Ten. (b) Further,
the not-too-bright have a bad point on the button Self-Importance. (c) The lower
the IQ, the more the individual is shut off from the fruits of observation. (d) The
service facs of people make them defend themselves against anything they confront,
good or bad, and seek to make it wrong. (¢) The bank seeks to knock out the
good and perpetuate the bad.

Thus, we as Scientologists and as an organization must be very alert to
Seven, Eight, Nine and Ten.

In all the years I have been engaged in research I have kept my comm lines
wide open for research data. I once had the idea that a group could evolve truth.
A third of a century has thoroughly disabused me of that idea. Willing as I was to
accept suggestions and data, only a handful of suggestions (less than twenty) had
long-run value and none were major or basic; and when I did accept major or
basic suggestions and used them, we went astray and I repented and eventually
had to “eat crow.”

On the other hand there have been thousands and thousands of suggestions
and writings which, if accepted and acted upon, would have resulted in the
complete destruction of all our work as well as the sanity of pcs. So I know what
a group of people will do and how insane they will go in accepting unworkable
“technology.” By actual record the percentages are about twenty to 100,000 that
a group of human beings will dream up bad technology to destroy good technology.
As we could have gotten along without suggestions, then, we had better steel
ourselves to continue to do so now that we have made it. This point will, of
course, be attacked as “unpopular,” ‘“egotistical” and ‘““undemocratic.” It very
well may be. But it is also a survival point. And I don’t see that popular
measures, self-abnegation and democracy have done anything for man but push
him further into the mud. Currently, popularity endorses degraded novels, self-
abnegation has filled the Southeast Asian jungles with stone idols and corpses,
and democracy has given us inflation and income tax.

Our technology has not been discovered by a group. True, if the group had
not supported me in many ways, I could not have discovered it either. But it
remains that if in its formative stages it was not discovered by a group, then
group efforts, one can safely assume, will not add to it or successfully alter it in
the future. I can only say this now that it is done. There remains, of course,
group tabulation or coordination of what has been done, which will be
valuable —only so long as it does not seek to alter basic principles and successful
applications.

The contributions that were worthwhile in this period of forming the technology

were help in the form of friendship, of defense, of organization, of dissemination, of
application, of advices on results and of finance. These were great contributions
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and were, and are, appreciated. Many thousands contributed in this way and
made us what we are. Discovery contribution was not however part of the broad
picture.

We will not speculate here on why this was so or how I came to rise above
the bank. We are dealing only in facts and the above is a fact—the group left to
its own devices would not have evolved Scientology but with wild dramatizations
of the bank called “new ideas” would have wiped it out. Supporting this is the
fact that man has never before evolved workable mental technology and empha-
sizing it is the vicious technology he did evolve—psychiatry, psychology, surgery,
shock treatment, whips, duress, punishment, etc., ad infinitum.

So realize that we have climbed out of the mud by whatever good luck and
good sense, and refuse to sink back into it again. See that Seven, Eight, Nine and
Ten above are ruthlessly followed and we will never be stopped. Relax them, get
reasonable about it and we will perish.

So far, while keeping myself in complete communication with all sugges-
tions, I have not failed on Seven, Eight, Nine and Ten in areas I could supervise
closely. But it’s not good enough for just myself and a few others to work at this.

Whenever this control as per Seven, Eight, Nine and Ten has been relaxed,
the whole organizational area has failed. Witness Elizabeth, NJ; Wichita; the
early organizations and groups. They crashed only because I no longer did
Seven, Eight, Nine and Ten. Then, when they were all messed up, you saw the
obvious “reasons” for failure. But ahead of that they ceased to deliver and rhat
involved them in other reasons.

The common denominator of a group is the reactive bank. Thetans without
banks have different responses. They only have their banks in common. They
agree then only on bank principles. Person to person the bank is identical. So
constructive ideas are individual and seldom get broad agreement in a human
group. An individual must rise above an avid craving for agreement from a
humanoid group to get anything decent done. The bank-agreement has been what
has made Earth a hell—and if you were looking for hell and found Earth, it
would certainly serve. War, famine, agony and disease has been the lot of man.
Right now the great governments of Earth have developed the means of frying
every man, woman and child on the planet. That is bank. That is the result of
Collective-Thought Agreement. The decent, pleasant things on this planet come
from individual actions and ideas that have somehow gotten by the Group Idea.
For that matter, look how we ourselves are attacked by “public opinion” media.
Yet there is no more ethical group on this planet than ourselves.

Thus each one of us can rise above the domination of the bank and then, as
a group of freed beings, achieve freedom and reason. It is only the aberrated
group, the mob, that is destructive.

When you don’t do Seven, Eight, Nine and Ten actively, you are working for
the bank-dominated mob. For it will surely, surely (a) introduce incorrect tech-
nology and swear by it, (b) apply technology as incorrectly as possible, (c) open
the door to any destructive idea, and (d) encourage incorrect application.
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It’s the bank that says the group is all and the individual nothing. It’s the
bank that says we must fail.

So just don’t play that game. Do Seven, Eight, Nine and Ten and you will
knock out of your road all the future thorns.

Here’s an actual example in which a senior executive had to interfere
because of a pc spin: A Case Supervisor told Instructor A to have Auditor B run
Process X on Preclear C. Auditor B afterwards told Instructor A that “It didn’t
work.” Instructor A was weak on Three above and didn’t really believe in Seven,
Eight, Nine and Ten. So Instructor A told the Case Supervisor, “Process X
didn’t work on Preclear C.”” Now this strikes directly at each of One to Six above
in Preclear C, Auditor B, Instructor A and the Case Supervisor. It opens the door
to the introduction of “new technology” and to failure.

What happened here? Instructor A didn’t jump down Auditor B’s throat,
that’s all that happened. This is what he should have done: Grabbed the auditor’s
report and looked it over. When a higher executive on this case did so, she found
what the Case Supervisor and the rest missed: that Process X increased Preclear
C’s TA to 25 TA divisions for the session but that near session end Auditor B
Q-and-Aed with a cognition and abandoned Process X while it still gave high TA
and went off running one of Auditor B’s own manufacture, which nearly spun
Preclear C. Auditor B’s IQ on examination turned out to be about 75. Instructor
A was found to have huge ideas of how you must never invalidate anyone, even a
lunatic. The Case Supervisor was found to be “too busy with admin to have any
time for actual cases.”

All right, there’s an all-too-typical example. The Instructor should have
done Seven, Eight, Nine and Ten. This would have begun this way. Auditor B:
“That Process X didn’t work.” Instructor A: “What exactly did you do wrong?”
Instant attack. “Where’s your auditor’s report for the session? Good. Look here,
you were getting a lot of TA when you stopped Process X. What did you do?”
Then the pc wouldn’t have come close to a spin and all four of these would have
retained their certainty.

In a year, I had four instances in one small group where the correct process
recommended was reported not to have worked. But on review found that each
one had (a) increased the TA, (b) had been abandoned, and (c) had been falsely
reported as unworkable. Also, despite this abuse, in each of these four cases the
recommended, correct process cracked the case. Yet they were reported as not
having worked!

Similar examples exist in instruction and these are all the more deadly as
every time instruction in correct technology is flubbed, then the resulting error,
uncorrected in the auditor, is perpetuated on every pc that auditor audits thereafter.
So Seven, Eight, Nine and Ten are even more important in a course than in
supervision of cases.

Here’s an example: A rave recommendation is given a graduating student
“because he gets more TA on pcs than any other student on the course!” Figures
of 435 TA divisions a session are reported. “Of course his Model Session is poor
but it’s just a knack he has” is also included in the recommendation. A careful
review is undertaken because nobody at Levels 0 to IV is going to get that much
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TA on pcs. It is found that this student was never taught to read an E-Meter TA
dial! And no Instructor observed his handling of a meter and it was not discovered
that he “overcompensated” nervously, swinging the TA 2 or 3 divisions beyond
where it needed to go to place the needle at “set.” So everyone was about to
throw away standard processes and Model Session because this one student “got
such remarkable TA.” They only read the reports and listened to the brags and
never looked at this student. The pcs in actual fact were making slightly less than
average gain, impeded by a rough Model Session and misworded processes.
Thus, what was making the pcs win (actual Scientology) was hidden under a lot
of departures and errors.

I recall one student who was squirreling on an Academy course and running
a lot of offbeat whole track on other students after course hours. The Academy
students were in a state of electrification on all these new experiences and
weren’t quickly brought under control, and the student himself never was given
the works on Seven, Eight, Nine and Ten so they stuck. Subsequently, this student
prevented another squirrel from being straightened out and his wife died of
cancer resulting from physical abuse. A hard, tough instructor at that moment
could have salvaged two squirrels and saved the life of a girl. But no, students
had a right to do whatever they pleased.

Squirreling (going off into weird practices or altering Scientology) only
comes about from noncomprehension. Usually the noncomprehension is not of
Scientology but some earlier contact with an offbeat humanoid practice which in
its turn was not understood.

When people can’t get results from what they think is standard practice, they
can be counted upon to squirrel to some degree. The most trouble in the past two
years came from orgs where an executive in each could not assimilate straight
Scientology. Under instruction in Scientology, they were unable to define terms
or demonstrate examples of principles. And the orgs where they were got into
plenty of trouble. And worse, it could not be straightened out easily because
neither one of these people could or would duplicate instructions. Hence, a debacle
resulted in two places, directly traced to failures of instruction earlier. So proper
instruction is vital. The D of T and his Instructors and all Scientology Instructors
must be merciless in getting Four, Seven, Eight, Nine and Ten into effective
action. That one student, dumb and impossible though he may seem and of no
use to anyone, may yet someday be the cause of untold upset because nobody was
interested enough to make sure Scientology got home to him.

With what we know now, there is no student we enroll who cannot be properly
trained. As an Instructor, one should be very alert to slow progress and should
turn the sluggards inside out personally. No system will do it, only you or me
with our sleeves rolled up can crack the back of bad studenting and we can only
do it on an individual student, never on a whole class only. He’s slow = some-
thing is awful wrong. Take fast action to correct it. Don’t wait until next week.
By then he’s got other messes stuck to him. If you can’t graduate them with their
good sense appealed to and wisdom shining, graduate them in such a state of
shock they’ll have nightmares if they contemplate squirreling. Then experience
will gradually bring about Three in them and they’ll know better than to chase
butterflies when they should be auditing.

When somebody enrolls, consider he or she has joined up for the duration of
the universe—never permit an “open-minded”” approach. If they’re going to quit
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let them quit fast. If they enrolled, they’re aboard; and if they’re aboard, they’re
here on the same terms as the rest of us—win or die in the attempt. Never let
them be half-minded about being Scientologists. The finest organizations in
history have been tough, dedicated organizations. Not one namby-pamby bunch
of pantywaist dilettantes have ever made anything. It’s a tough universe. The
social veneer makes it seem mild. But only the tigers survive—and even they
have a hard time. We’ll survive because we are tough and are dedicated. When
we do instruct somebody properly, he becomes more and more tiger. When we
instruct half-mindedly and are afraid to offend, scared to enforce, we don’t
make students into good Scientologists and that lets everybody down. When
Mrs. Pattycake comes to us to be taught, turn that wandering doubt in her eye
into a fixed, dedicated glare and she’ll win and we’ll all win. Humor her and we
all die a little. The proper instruction attitude is, “You’re here so you’re a
Scientologist. Now we’re going to make you into an expert auditor no matter
what happens. We’d rather have you dead than incapable.”

Fit that into the economics of the situation and lack of adequate time and
you see the cross we have to bear.

But we won’t have to bear it forever. The bigger we get, the more economics
and time we will have to do our job. And the only things which can prevent us
from getting that big fast are areas in from One to Ten. Keep those in mind and
we’ll be able to grow. Fast. And as we grow, our shackles will be less and less.
Failing to keep One to Ten will make us grow less.

So the ogre which might eat us up is not the government or the High Priests.
It’s our possible failure to retain and practice our technology.

An Instructor or Supervisor or Executive must challenge with ferocity in-
stances of “unworkability.” They must uncover what did happen, what was run
and what was done or not done.

If you have One and Two, you can only acquire Three for all by making sure
of all the rest.

We’re not playing some minor game in Scientology. It isn’t cute or some-
thing to do for lack of something better.

The whole agonized future of this planet, every man, woman and child on it,
and your own destiny for the next endless trillions of years depend on what you
do here and now with and in Scientology.

This is a deadly serious activity. And if we miss getting out of the trap now,
we may never again have another chance.

Remember, this is our first chance to do so in all the endless trillions of
years of the past. Don’t muff it now because it seems unpleasant or unsocial to
do Seven, Eight, Nine and Ten.

Do them and we’ll win.

L. RON HUBBARD
Founder



HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO POLICY LETTER OF 17 JUNE 1970RB

Remimeo Issue I
Applies to all REVISED 25 OCTOBER 1983
SHs and
Academies
HGCs
Missions
URGENT AND IMPORTANT

Keeping Scientology Working Series 5R

TECHNICAL DEGRADES

(This PL and HCO PL 7 Feb. 65
must be made part of every study pack as
the first items and must be listed on checksheets.)

Any checksheet in use or in stock which carries on it any degrading state-
ment must be destroyed and issued without qualifying statements.

Example: Level 0 to IV checksheets SH carry “A. Background Material—
This section is included as an historical background but has much interest and
value to the student. Most of the processes are no longer used, having been re-
placed by more modern technology. The student is only required to read this
material and ensure he leaves no misunderstood.” This heading covers such vital
things as TRs, Op Pro by Dup! The statement is a falsehood.

These checksheets were not approved by myself; all the material of the
Academy and SH courses IS in use.

Such actions as this gave us “quickie grades,” ARC broke the field and
downgraded the Academy and SH courses.

A condition of TREASON or cancellation of certificates or dismissal and a
full investigation of the background of any person found guilty will be activated
in the case of anyone committing the following HIGH CRIMES:

1. Abbreviating an official course in Dianetics and Scientology so as to
lose the full theory, processes and effectiveness of the subjects.

2. Adding comments to checksheets or instructions labeling any material
“background” or “not used now” or “old” or any similar action which
will result in the student not knowing, using and applying the data in
which he is being trained.

3. Employing after 1 Sept. 1970 any checksheet for any course not author-
ized by myself or the Authority, Verification and Correction Unit Inter-
national (AVC Int).

(Hat checksheets may be authorized locally per HCO PL 30 Sept. 70,
CHECKSHEET FORMAT.)



4. Failing'to strike from any checksheet remaining in use meanwhile any
such comments as “historical,” “background,” “not used,” “old,” etc.
or VERBALLY STATING IT TO STUDENTS.

’

5. Permitting a pc to attest to more than one grade at a time on the pc’s
own determinism without hint or evaluation.

6. Running only one process for a lower grade between O to IV, where the
grade EP has not been attained.

7. Failing to use all processes for a level where the EP has not been
attained.

8. Boasting as to speed of delivery in a session, such as “I put in Grade
Zero in 3 minutes.” Etc.

9. Shortening time of application of auditing for financial or labor-saving
considerations.

10. Acting in any way calculated to lose the technology of Dianetics and Scien-
tology to use or impede its use or shorten its materials or its application.

REASON: The effort to get students through courses and get pcs processed
in orgs was considered best handled by reducing materials or deleting processes
from grades. The pressure exerted to speed up student completions and auditing
completions was mistakenly answered by just not delivering.

The correct way to speed up a student’s progress is by using two-way comm
and applying the study materials to students.

The best way to really handle pcs is to ensure they make each level fully
before going on to the next and repairing them when they do not.

The puzzle of the decline of the entire Scientology network in the late 60s is
entirely answered by the actions taken to shorten time in study and in processing
by deleting materials and actions.

Reinstituting full use and delivery of Dianetics and Scientology is the answer
to any recovery.

The product of an org is well-taught students and thoroughly audited pcs.
When the product vanishes, so does the org. The orgs must survive for the sake
of this planet.

L. RON HUBBARD
Founder



HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 25 JUNE 1971R

Remimeo REVISED 25 NOVEMBER 1974
Tech/Qual

All Students

Supervisors

Supervisor’s Course

Cramming

rams CleecHs Word Clearing Series 3R

BARRIERS TO STUDY

(Taken from LRH lecture 6408C13,
Study Tape 6, “Study and Education”)

There are three different sets of physiological and mental reactions that come
from three different aspects of study. They are three different sets of symptoms.

1. Education in the absence of the mass in which the technology will be
involved is very hard on the student.

It actually makes him feel squashed, makes him feel bent, sort of spinny,
sort of dead, bored, exasperated.

If he is studying the doingness of something in which the mass is absent, this
will be the result.

Photographs help and motion pictures would do pretty good, as they are a
sort of promise or hope of the mass, but the printed page and the spoken word
are not a substitute for a tractor if he’s studying about tractors.

You have to understand this data in its purity—and that is that educating a
person in a mass that they don’t have and which isn’t available produces physio-
logical reactions. That is what I am trying to teach you.

It’s just a fact.

You’re trying to teach this fellow all about tractors and you’re not giving
him any tractors. Well, he’s going to wind up with a face that feels squashed,
with headaches and with his stomach feeling funny. He’s going to feel dizzy
from time to time and very often his eyes are going to hurt.

It’s a physiological datum that has to do with processing and the field of the
mind.

You could therefore expect the greatest incidence of suicide or illness in that
field of education most devoted to studying absent masses.

This one of studying the something without its mass ever being around pro-
duces the most distinctly recognizable reactions.

If a child felt sick in the field of study and it were traced back to this one,
the positive remedy would be to supply the mass—the object or a reasonable
substitute—and it would clear it up.
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2. There is another series of physiological phenomena that exist which is
based on the fact of too steep a study gradient.

That’s another source of physiological study reaction because of too steep a
gradient.

It is a sort of a confusion or a reelingness that goes with this one.
You’ve hit too steep a gradient.

There was too much of a jump because he didn’t understand what he was
doing, and he jumped to the next thing and that was too steep, and he went too
fast and he will assign all of his difficulties to this new thing.

Now differentiate here—because gradients sounds terribly like the third one
of these study hang-ups, definitions—but remember that they are quite distinctly
different.

Gradients are more pronounced in the field of doingness, but they still hang
over into the field of understanding. In gradients, however, it is the actions we
are interested in. We have a plotted course of forward motion of actions. We find
he was terribly confused on the second action he was supposed to do. We must
assume then that he never really got out of the first one.

The remedy for this one of too steep a gradient is cutting back. Find out
when he was not confused on the gradient, then what new action he undertook to
do. Find what action he understood well. Just before he was all confused, what
did he understand well—and then we find out that he didn’t understand it well.

It’s really at the tail end of what he understood and then he went over the
gradient, you see.

It is most recognizable and most applicable in the field of doingness.

That’s the gradient barrier and one full set of phenomena accompanies that.

3. There is this third one. An entirely different set of physiological
reactions brought about through a bypassed definition. A bypassed
definition gives one a distinctly blank feeling or a washed-out feeling.
A not-there feeling and a sort of nervous hysteria will follow in the
back of that.

The manifestation of “blow” stems from this third aspect of study which is
the misunderstood definition or the not-comprehended definition, the undefined
word.

That’s the one that produces the blow.

The person doesn’t necessarily blow on these other two—they are not pro-
nouncedly blow phenomena. They are simply physiological phenomena.

This one of the misunderstood definition is so much more important. It’s the
makeup of human relations, the mind and subjects. It establishes aptitude and
lack of aptitude, and it’s what psychologists have been trying to test for years
without recognizing what it was.
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It’s the definitions of words.
The misunderstood word.

That’s all it goes back to and that produces such a vast panorama of mental
effects that it itself is the prime factor involved with stupidity and the prime
factor involved with many other things.

If a person didn’t have misunderstoods, his falent might or might not be
present, but his doingness would be present.

We can’t say that Joe would paint as well as Bill if both were unaberrated in
the field of art, but we can say that the inability of Joe to paint compared with
the ability of Joe to do the motions of painting is dependent exclusively and only
upon definitions—exclusively and only upon definitions.

There is some word in the field of art that the person who is inept didn’t
define or understand and that is followed by an inability to act in the field of the arts.

That’s very important because it tells you what happens to doingness and
that the restoration of doingness depends only upon the restoration of understand-
ing of the misunderstood word—misunderstood definition.

This is very fast processing. There is a very swift, wide, big result obtain-
able in this.

It has a technology which is a very simple technology.

It enters in at the lower levels because it has to. This doesn’t mean it is
unimportant; it means it has to be at the entrance gates of Scientology.

It is a sweepingly fantastic discovery in the field of education and don’t ne-
glect it.

You can trace back the subject a person is dumb in or any allied subject that
got mixed up with it. The psychologist doesn’t understand Scientology. He never
understood a word in psychology, so he doesn’t understand Scientology.

Well, that opens the gate to education. Although I've given this one of the
misunderstood definition last, it is the most important one.

L. RON HUBBARD
Founder
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Too steep a study gradient
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The misunderstood word
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Student brightens up when he
finds the misunderstood word.
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 16 AUGUST 1971R
Remimeo Issue II

Courses REVISED 5 JULY 1978
Checksheets

TRAINING DRILLS REMODERNIZED

Revises 17 April 1961.
This HCOB cancels the following:

Original HCOB 17 Apr. 61 TRAINING DRILLS MODERNIZED

Reissued HCOB 5 Jan. 71 TRAINING DRILLS MODERNIZED

Revised HCOB 21 June 71 III TRAINING DRILLS MODERNIZED
HCOB 25 May 71 THE TR COURSE

This HCOB is to replace all other issues of
TRs 0-4 in all packs and checksheets.

Due to the following factors, I have modernized TRs 0-4.
1. The auditing skill of any student remains only as good as he can do his TRs.

2. Flubs in TRs are the basis of all confusion in subsequent efforts to audit.

3. If the TRs are not well learned early in Scientology training courses, THE
BALANCE OF THE COURSE WILL FAIL AND SUPERVISORS AT UP-
PER LEVELS WILL BE TEACHING NOT THEIR SUBJECTS BUT TRs.

4. Almost all confusions on meter, Model Sessions and Scientology or Dianetic
processes stem directly from inability to do the TRs.

5. A student who has not mastered his TRs will not master anything further.

6. Scientology or Dianetic processes will not function in the presence of bad
TRs. The preclear is already being overwhelmed by process velocity and
cannot bear up to TR flubs without ARC breaks.

Academies were tough on TRs up to 1958 and have since tended to soften.
Comm Courses are not a tea party.

These TRs given here should be put in use at once in all auditor tramlng, in
Academy and HGC and in the future should never be relaxed.

Public courses on TRs are NOT “softened” because they are for the public.
Absolutely no standards are lowered. THE PUBLIC ARE GIVEN REAL TRs—
ROUGH, TOUGH AND HARD. To do otherwise is to lose 90% of the results.
There is nothing pale and patty-cake about TRs.

THIS HCOB MEANS WHAT IT SAYS. IT DOES NOT MEAN SOME-
THING ELSE. IT DOES NOT IMPLY ANOTHER MEANING. IT IS NOT
OPEN TO INTERPRETATION FROM ANOTHER SOURCE.
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THESE TRs ARE DONE EXACTLY PER THIS HCOB WITHOUT
ADDED ACTIONS OR CHANGE.

NUMBER: OT TR 0 (REVISED 1971)
NAME: Operating Thetan Confronting.
COMMANDS: None.

POSITION: Student and coach sit facing each other with eyes closed, a comfortable
distance apart—about three feet.

PURPOSE: To train student to be there comfortably. The idea is to get the
student able to BE there comfortably in a position three feet in front of another
person, to BE there and not do anything else but BE there.

TRAINING STRESS: Student and coach sit facing each other with eyes closed.
There is no conversation. This is a silent drill. There is NO twitching, moving,
“system’” or vias used or anything else added to BE there. One will usually see

blackness or an area of the room when one’s eyes are closed. BE THERE,
COMFORTABLY.

When a student can BE there comfortably and has reached a major stable
win, the drill is passed.

HISTORY: Developed by L. Ron Hubbard in June 1971 to give an additional
gradient to confronting and eliminate students confronting with their eyes, blink-
ing, etc. Revised by L. Ron Hubbard in August 1971 after research discoveries
on TRs.

NUMBER: TR 0 CONFRONTING (REVISED 1971)
NAME: Confronting Preclear.
COMMANDS: None.

POSITION: Student and coach sit facing each other a comfortable distance
apart—about three feet.

PURPOSE: To train student to confront a preclear with auditing only or with
nothing. The whole idea is to get the student able to be there comfortably in a
position three feet in front of a preclear, to BE there and not do anything else but
BE there.

TRAINING STRESS: Have student and coach sit facing each other, neither mak-
ing any conversation or effort to be interesting. Have them sit and look at each
other and say and do nothing for some hours. Student must not speak, blink,
fidget, giggle or be embarrassed or anaten. It will be found the student tends to
confront WITH a body part, rather than just confront, or to use a system of
confronting rather than just BE there. The drill is misnamed if confronting means
to DO something to the pc. The whole action is to accustom an auditor to
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BEING THERE three feet in front of a preclear without apologizing or moving
or being startled or embarrassed or defending self. Confronting with a body part
can cause somatics in that body part being used to confront. The solution is just
to confront and BE there. Student passes when he can just BE there and confront
and he has reached a major stable win.

HISTORY: Developed by L. Ron Hubbard in Washington in March 1957 to train
students to confront preclears in the absence of social tricks or conversation and
to overcome obsessive compulsions to be “interesting.” Revised by L. Ron Hubbard
April 1961 on finding that SOP Goals required for its success a much higher level
of technical skill than earlier processes. Revised by L. Ron Hubbard in August
1971 after research discoveries on TRs.

NUMBER: TR 0 BULLBAIT (REVISED 1971)
NAME: Confronting Bullbaited.
COMMANDS: Coach: “Start” “That’s it” “Flunk.”

POSITION: Student and coach sit facing each other a comfortable distance
apart—about three feet.

PURPOSE: To train student to confront a preclear with auditing or with nothing.
The whole idea is to get the student able to BE there comfortably in a position
three feet in front of the preclear without being thrown off, dlstracted or reacting
in any way to what the preclear says or does.

TRAINING STRESS: After the student has passed TR O and he can just BE there
comfortably, “bullbaiting” can begin. Anything added to BEING THERE is
sharply flunked by the coach. Twitches, blinks, sighs, fidgets, anything except
just being there is promptly flunked, with the reason why.

PATTER: Student coughs. Coach: “Flunk! you coughed. Start.”” This is the whole
of the coach’s patter as a coach.

PATTER AS A CONFRONTED SUBJECT: The coach may say anything or do
anything except leave the chair. The student’s “buttons” can be found and
tromped on hard. Any words not coaching words may receive no response from
the student. If the student responds, the coach is instantly a coach (see patter
above). Student passes when he can BE there comfortably without being thrown
off or distracted or react in any way to anything the coach says or does and has
reached a major stable win.

HISTORY: Developed by L. Ron Hubbard in Washington in March 1957 to train
students to confront preclears in the absence of social tricks or conversation and
to overcome obsessive compulsions to be “interesting.” Revised by L. Ron Hubbard
April 1961 on finding that SOP Goals required for its success a much higher level
of technical skill than earlier processes. Revised by L. Ron Hubbard in August
1971 after research discoveries on TRs.
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NUMBER: TR 1 (REVISED 1961)
NAME: Dear Alice.

PURPOSE: To train the student to deliver a command newly and in a new unit of
time to a preclear without flinching or trying to overwhelm or using a via.

COMMANDS: A phrase (with the “he said’s”” omitted) is picked out of the book
Alice in Wonderland and read to the coach. It is repeated until the coach is
satisfied it arrived where he is.

POSITION: Student and coach are seated facing each other a comfortable distance
apart.

TRAINING STRESS: The command goes from the book to the student and, as his
own, to the coach. It must not go from book to coach. It must sound natural not
artificial. Diction and elocution have no part in it. Loudness may have.

The coach must have received the command (or question) clearly and have
understood it before he says “Good.”

PATTER: The coach says “Start,” says “Good” without a new start if the
command is received or says “Flunk” if the command is not received. “Start” is
not used again. “That’s it”” is used to terminate for a discussion or to end the
activity. If session is terminated for a discussion, coach must say “Start” again
before it resumes.

This drill is passed only when the student can put across a command natu-
rally, without strain or artificiality or elocutionary bobs and gestures, and when
the student can do it easily and relaxedly.

HISTORY: Developed by L. Ron Hubbard in London, April 1956, to teach the
communication formula to new students. Revised by L. Ron Hubbard 1961 to
increase auditing ability.

NUMBER: TR 2 (REVISED 1978)
NAME: Acknowledgments.

PURPOSE: To teach the student that an acknowledgment is a method of control-
ling preclear communication and that an acknowledgment is a full stop. The
student must understand and appropriately acknowledge the comm and in such a
way that it does not continue the comm.

COMMANDS: The coach reads lines from Alice in Wonderland, omitting the “He
said’s,” and the student thoroughly acknowledges them. The student says “Good,”
“Fine,” “Okay,” “I heard that,” anything only so long as it is appropriate to the
pc’s comm—in such a way as actually to convince the person who is sitting there
as the preclear that he has heard it. The coach repeats any line he feels was not
truly acknowledged.

POSITION: Student and coach are seated facing each other at a comfortable
distance apart.
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TRAINING STRESS: Teach student to acknowledge exactly what was said so
preclear knows it was heard. Ask student from time to time what was said. Curb
over- and underacknowledgment. Let student do anything at first to get acknowl-
edgment across, then even him out. Teach him that an acknowledgment is a stop,
not beginning of a new cycle of communication or an encouragement to the
preclear to go on and that an acknowledgment must be appropriate for the pc’s
comm. The student must be broken of the habit of robotically using “Good,”
“Thank you” as the only acks.

To teach further that one can fail to get an acknowledgment across or can fail
to stop a pc with an acknowledgment or can take a pc’s head off with an
‘acknowledgment.

PATTER: The coach says “Start,” reads a line and says “Flunk” every time the
coach feels there has been an improper acknowledgment. The coach repeats the
same line each time the coach says “Flunk.” “That’s it” may be used to termi-
nate for discussion or terminate the session. “Start” must be used to begin a new
coaching after a “That’s it.”

HISTORY: Developed by L. Ron Hubbard in London in April 1956 to teach new
students that an acknowledgment ends a communication cycle and a period of

time, that a new command begins a new period of time. Revised 1961 and again
in 1978 by L. Ron Hubbard.

NUMBER: TR 2>
NAME': Half-Acks.

PURPOSE: To teach the student that a half-acknowledgment is a method of
encouraging a pc to communicate.

COMMANDS: The coach reads lines from Alice in Wonderland, omitting “He
said’s,” and the student half-acks the coach. The coach repeats any line he feels
was not half-acked.

POSITION: The student and coach are seated facing each other a comfortable
distance apart.

TRAINING STRESS: Teach student that a half-acknowledgment is an encourage-
ment to the pc to continue talking. Curb overacknowledgment that stops a pc
from talking. Teach him further that a half-ack is a way of keeping a pc talking
by giving the pc the feeling that he is being heard. .

PATTER: The coach says “Start,” reads a line and says “Flunk” every time the
coach feels there has been an improper half-ack. The coach repeats the same line
each time the coach says “Flunk.” “That’s it” may be used to terminate for
discussion or terminate the session. If the session is terminated for discussion,
the coach must say “Start” again before it resumes.

HISTORY: Developed by L. Ron Hubbard in July 1978 to train auditors in how to
get a pc to continue talking as in R3RA.
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NUMBER: TR 3 (REVISED 1961)
NAME: Duplicative Question.

PURPOSE: To teach a student to duplicate without variation an auditing question,
each time newly, in its own unit of time, not as a blur with other questions, and
to acknowledge it. To teach that one never asks a second question until he has
received an answer to the one asked.

COMMANDS: “Do fish swim?” or “Do birds fly?”
POSITION: Student and coach seated a comfortable distance apart.

TRAINING STRESS: One question and student acknowledgment of its answer in
one unit of time which is then finished. To keep student from straying into
variations of command. Even though the same question is asked, it is asked as
though it had never occurred to anyone before.

The student must learn to give a command and receive an answer and to
acknowledge it in one unit of time.

The student is flunked if he or she fails to get an answer to the question
asked, if he or she fails to repeat the exact question, if he or she Q-and-As with
excursions taken by the coach.

PATTER: The coach uses “Start” and “That’s it,”” as in earlier TRs. The coach
is not bound after starting to answer the student’s question but may comm lag or
give a commenting-type answer to throw the student off. Often the coach should
answer. Somewhat less often the coach attempts to pull the student into a Q and A or
upset the student. Example:

Student: “Do fish swim?”’
Coach: “Yes.”

Student: “Good.”

Student: “Do fish swim?”’
Coach: “Aren’t you hungry?”
Student: “Yes.”

Coach: “Flunk.”

When the question is not answered, the student must say, gently, “I’ll repeat
the auditing question” and do so until he gets an answer. Anything except
command, acknowledgment and, as needed, the repeat statement is flunked.
Unnecessary use of the repeat statement is flunked. A poor command is flunked.
A poor acknowledgment is flunked. A Q and A is flunked (as in example).
Student misemotion or confusion is flunked. Student failure to utter the next
command without a long comm lag is flunked. A choppy or premature acknowl-
edgment is flunked. Lack of an acknowledgment (or with a distinct comm lag) is
flunked. Any words from the coach except an answer to the question, ‘“Start,”
“Flunk,” “Good” or “That’s it”” should have no influence on the student except
to get him to give a repeat statement and the command again. By repeat state-
ment is meant “I’ll repeat the auditing command.”

“Start,” “Flunk,” “Good” and “That’s it may not be used to fluster or
trap the student. Any other statement under the sun may be. The coach may try to
leave his chair in this TR. If he succeeds it is a flunk. The coach should not use
introverted statements, such as “I just had a cognition.” *“Coach divertive”

24



statements should all concern the student and should be designed to throw the
student off and cause the student to lose session control or track of what the
student is doing. The student’s job is to keep a session going in spite of anything,
using only command, the repeat statement or the acknowledgment. The student may
use his or her hands to prevent a “blow” (leaving) of the coach. If the student does
anything else than the above, it is a flunk and the coach must say so.

HISTORY: Developed by L. Ron Hubbard in London in April 1956 to overcome
variations and sudden changes in sessions. Revised 1961 by L. Ron Hubbard.
The old TR has a comm bridge as part of its training but this is now part of and
is taught in Model Session and is no longer needed at this level. Auditors have
been frail in getting their questions answered. This TR was redesigned to im-
prove that frailty.

NUMBER: TR 4 (REVISED 1961)
NAME: Preclear Originations.

PURPOSE: To teach the student not to be tongue-tied or startled or thrown off
session by originations of preclear and to maintain ARC with preclear throughout
an origination.

COMMANDS: The student runs “Do fish swim?” or “Do birds fly?”” on coach.
Coach answers but now and then makes startling comments from a prepared list
given by Supervisor. Student must handle originations to satisfaction of coach.

POSITION: Student and coach sit facing each other at a comfortable distance
apart.

TRAINING STRESS: The student is taught to hear origination and do three
things: (1) Understand it; (2) Acknowledge it; and (3) Return preclear to session.
If the coach feels abruptness or too much time consumed or lack of comprehen-
sion, he corrects the student into better handling.

PATTER: All originations concern the coach, his ideas, reactions or difficulties,
none concern the auditor. Otherwise the patter is the same as in earlier TRs. The
student’s patter is governed by: (1) Clarifying and understanding the origin,
(2) Acknowledging the origin, (3) Giving the repeat statement “I’ll repeat the
auditing command” and then giving it. Anything else is a flunk.

The auditor must be taught to prevent ARC breaks and differentiate between
a vital problem that concerns the pc and a mere effort to blow session. (TR 3
Revised) Flunks are given if the student does more than (1) Understand;
(2) Acknowledge; (3) Return pc to session.

Coach may throw in remarks personal to student as on TR 3. Student’s
failure to differentiate between these (by trying to handle them) and coach’s
remarks about self as “pc” is a flunk.

Student’s failure to persist is always a flunk in any TR but here more so.
Coach should not always read from list to originate and not always look at
student when about to comment. By originate is meant a statement or remark
referring to the state of the coach or fancied case. By comment is meant a statement
or remark aimed only at student or room. Originations are handled, comments are
disregarded by the student.

25



HISTORY: Developed by L. Ron Hubbard in London in April 1956 to teach
auditors to stay in session when preclear dives out. Revised by L. Ron Hubbard
in 1961 to teach an auditor more about handling origins and preventing ARC
breaks.

As TR 5 is also part of the CCHs, it can be disregarded in the comm course
TRs despite its appearance on earlier lists for students and staff auditors.

TRAINING NOTE
It is better to go through these TRs several times getting tougher each time

than to hang on one TR forever or to be so tough at start student goes into a
decline.

L. RON HUBBARD
Founder
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PRECLEAR ORIGINATION SHEET

I have a pain in my stomach.

The room seems bigger.

My body feels heavy.

I had a twitch in my leg.

I feel like I'm sinking.

The colors in the room are brighter.

My head feels lopsided.

I feel wonderful.

I have an awful feeling of fear.

You are the first auditor who ever paid attention to my case.
I think I’ve backed up from my body.

I just realized I’'ve had a headache for years.
This is silly.

I feel all confused.

That was a very good session yesterday.

I’ve got a sharp pain in my back.

When are we going to do some processing?
I feel lighter somehow.

I can’t tell you.

I feel terrible—like I’d lost something, or something.
WOW-—I didn’t know that before.

The room seems to be getting dark.

Say, this really works.

I feel awfully tense.

You surely are a good auditor.

That wall seems to move toward me.

If you give me that command again, I’ll bust you in the mouth.
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I feel like something just hit me in the chest.

You surely have a nice office here.

I feel warm all over.

By the way, I won that tennis tournament yesterday.
My head feels like it has a tight band round it.
When are you going to get a haircut?

I seem to see the wall behind my body.

This processing is worth the fee.

I feel like I was all hemmed in somehow.

Who is going to win the Cup Final?

It seems like I'm as tall as this building.

This chair is so comfortable I could go to sleep.

I feel like I could just suddenly break something.

I keep thinking about that copper who blew his whistle at me this morning.
I can see facsimiles better.

Things suddenly look a lot brighter.

Aren’t we finished with this yet?

I feel like I'm floating.

It looks like the wall is caving in on me.

That wall looks real thin.

How long do we have to do this processing?

OUCH! OH, OUCH!

My face tingles.

I’m getting sleepy.

This is the first time I have ever really been in-session.
I’'m starving. Let’s go to lunch.

I remember a time when I fell down and hurt my zorch.

Can I have a cigarette?
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What does this have to do with religion?
Suddenly, I’m so tired.

Everything is getting blurry.

What time do we get through?

I thought we were going to use Dianetics.

Is this room rocking?

How much longer do we have to run this process?
You are by far the worst auditor I’ve ever had.
Your eyes stink.

I just realized how wrong I’ve been all my life.
Do these processes work differently on men than on women?
I feel like there is a spider’s web on my face.

My left knee hurts.

I feel so light!

Isn’t it getting hotter in here?

I just remembered the first time I went swimming.
My back has been aching like this for years.

How much do you weigh?

Are you Clear?

Can you make your body rise up in the air?

I kind of ache all over. That’s a somatic, isn’t it?
How many engrams have you had run out?

What is this “assist” I keep hearing about?

What does Scientology say about ghosts?

Have you ever seen an Operating Thetan?

How are you going to prove to me that I have a soul?
I feel like killing myself.

How long will it take me to get Clear?

I just realized how terrible my mother actually was.
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Are you married?

Hold my hand.

I feel so lonesome.

How many hours have you been processed?

I feel like I can’t talk.

My body is starting to shake all over.

My ribs hurt.

I feel just like the time I got run over by that car.
Everything seems to be getting dark.

Could we stop and talk for a little while?

Don’t you get tired of listening to someone like me?
Can you make my hair curly?

How long will it take me to lose twenty pounds?
Kiss me.

You are my reincarnated husband of 20,000 years ago.
Why are you talking so much?

That last process isn’t flat. I’'m sick.

You’re dead.

I’'m dead too.

We are all dead.

I love death.

Kill me.

Beat me.

Moo Gum Guy Pan.

Sum Gum War Sue Up.

Fizzle Wizzle Bum Crum.

I am going to vomit on you if you don’t stop.

I absolutely love the way you handle originations.

You are sweet.
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Do not do anything else.
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Be there comfortably.
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or being anaten.
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or being embarrassed,



Just be there and confront.
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TR 0 BULLBAIT
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PON'T BE
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DO BIRDS
FLY T

DO BIRDS
FLY?

DON'T YOU WISH
YOU couLD FLY ?
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GOOD. DO BIRDS FLY 7

FLUNK. YOU DIDN'T
GET AN ANSWERTO
THE QUESTION.

(/ DON'T YOU WISH
DO BIRDS FLY 7 YOU COULD FLY ?
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I'LL REPEAT
THE AUDITING
QUESTION.
DO BIRDS FLY ?
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Preclear originates
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UNDERSTAND,

'LL REPEAT THE
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(3) Return preclear to session
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DO FISH
SWIM 7

WHEN ARE YoOU
GOING TO GET
A HAIRCUT ?

Comment

I'LL REPEAT THE
AUDITING QUESTION.
DO FISH SWIM ?

Comment is disregarded
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THANK YOU.
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THANK YOU.

YOU'RE
SILLY-
LOOKING.

i

W
7, 2

=

\

I'LL REPEAT THE
AUDITING QUESTION.

N}
N N

N //7 ..,,.a ,

-

==\

¥ AN

W ..t

DO FISH SWIM 7

i

i)

AW

-é

)

69



N

N ,//

AN
%//ﬂ, SR

70



REALLY?
HOW 15
IT NOW?

IT'S NOT
TOO BAD.
I'LL BE OKA




GOOD.
('LL REPEAT
THE AUDITING
QUESTION.
DO FISH
SWIM?
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 24 MAY 1968

Remimeo

COACHING

In order to help you to do the best you possibly can in the course as far as
being a coach is concerned, below you will find a few data that will assist you:

1. Coach with a purpose.

a. Have for your goal when you are coaching that the student is going to get
the training drill correct; be purposeful in working toward obtaining this goal.
Whenever you correct the student as a coach, just don’t do it with no reason,
with no purpose. Have the purpose in mind for the student to get a better
understanding of the training drill and to do it to the best of his ability.

2. Coach with reality.

a. Be realistic in your coaching. When you give an origination to a student,
really make it an origination, not just something that the sheet said you should
say, so that it is as if the student was having to handle it exactly as you say under
real conditions and circumstances. This does not mean, however, that you really
feel the things that you are giving the student, such as saying to him “My leg
hurts.”” This does not mean that your leg should hurt, but you should say it in
such a manner as to convey to the student that your leg hurts. Another thing
about this is do not use any experiences from your past to coach with. Be
inventive in present time.

3. Coach with an intention.

a. Behind all your coaching should be your intention that by the end of the
session your student will be aware that he is doing better at the end of it than he
did at the beginning. The student must have a feeling that he has accomplished
something in the training step, no matter how small it is. It is your intention and
always should be while coaching that the student you are coaching be a more able
person and have a greater understanding of that on which he is being coached.

4. In coaching take up only one thing at a time.

a. For example: Using TR 4, if the student arrives at the goal set up for TR
4, then check over, one at a time, the earlier TRs. Is he confronting you? Does he
originate the question to you each time as his own and did he really intend for
you to receive it? Are his acknowledgments ending the cycles of communication,
etc. But only coach these things one at a time, never two or more at a time. Make
sure that the student does each thing you coach him on correctly before going on
to the next training step. The better a student gets at a particular drill or a
particular part of a drill you should demand, as a coach, a higher standard of
ability. This does not mean that you should be “never satisfied.” It does mean
that a person can always get better, and once you have reached a certain plateau
of ability, then work toward a new plateau.

74



As a coach you should always work in the direction of better and more
precise coaching. Never allow yourself to do a sloppy job of coaching because
you would be doing your student a disservice, and we doubt that you would like
the same disservice. If you are ever in doubt about the correctness of what he is
doing or of what you are doing, then the best thing is to ask the Supervisor. He
will be very glad to assist you by referring you to the correct materials.

In coaching never give an opinion, as such, but always give your directions
as a direct statement, rather than saying “I think” or “Well, maybe it might be
this way,” etc.

As a coach you are primarily responsible for the session and the results that
are obtained on the student. This does not mean, of course, that you are totally
responsible but that you do have a responsibility toward the student and the
session. Make sure you always run good control on the student and give him
good directions.

Once in a while the student will start to rationalize and justify what he is
doing if he is doing something wrong. He will give you reasons why and be-
causes. Talking about such things at great length does not accomplish very much.
The only thing that does accomplish the goals of the TR and resolves any
differences is doing the training drill. You will get further by doing it than by
talking about it.

In the training drills the coach should coach with the material given under
“Training Stress” and “Purpose” on the training sheet.

These training drills occasionally have a tendency to upset the student. There
is a possibility that during a drill a student may become angry or extremely upset
or experience some misemotion. Should this occur, the coach must not “back
off.”” He should continue the training drill until he can do it without stress or
duress and he feels “good about it.” So, don’t “back off” but push the student
through whatever difficulty he may be having.

There is a small thing that most people forget to do and that is telling the
student when he has gotten the drill right or he has done a good job on a
particular step. Besides correcting wrongnesses, there is also complimenting
rightness.

You very definitely “flunk” the student for anything that amounts to “self-
coaching.” The reason for this is that the student will tend to introvert and will
look too much at how he is doing and what he is doing rather than just doing it.

As a coach keep your attention on the student and how he is doing and don’t
become so interested in what you yourself are doing that you neglect the student
and are unaware of his ability or inability to do the drill correctly. It is easy to
become “interesting” to a student, to make him laugh and act up a bit. But your
main job as a coach is to see how good he can get in each training drill and that
is what you should have your attention on; that, and how well he is doing.

To a large degree the progress of the student is determined by the standard
of coaching. Being a good coach produces auditors who will in turn produce
good results on their preclears. Good results produce better people.

L. RON HUBBARD
Founder
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 7 MAY 1968R
Remimeo REVISED 2 APRIL 1990

UPPER INDOC TRs

Ref: LRH Technical Training Film number TR Seven, Upper Indoc TRs

Following are the Upper Indoc TRs 6 to 9 inclusive.
NUMBER: TR 6
NAME: 8-C (Body Control)

COMMANDS: Nonverbal for first half of training session. First half of coaching
session, the student silently steers the coach’s body around the room, not touch-
ing the walls, quietly starting, changing and stopping the coach’s body. When the
student has fully mastered nonverbal 8-C, the student may commence verbal 8-C.

The commands to be used for 8-C are:
“LOOK AT THAT WALL.” “THANK YOU.”
“WALK OVER TO THAT WALL.” “THANK YOU.”
“TOUCH THAT WALL.” “THANK YOU.”
“TURN AROUND.” “THANK YOU.”

The student points to show which wall each time.

POSITION: Student and coach walking side by side; student always on coach’s
right, except when turning.

PURPOSE: First part: To accustom student to moving another body than his own
without verbal communication. Second part: To accustom student to moving
another body, by and while giving commands only, and to accustom student to
proper commands of 8-C.

TRAINING STRESS: Complete, crisp precision of movement and commands.
Student, as in any other TR, is flunked for current and preceding TRs. Thus, in
this case, the coach flunks the student for every hesitation or nervousness in
moving body, for every flub of command, for poor confronting, for bad commu-
nication of command, for poor acknowledgment, for poor repetition of command
and for failing to handle origination by coach. Stress that student learns to lead
slightly in all the motions of walking around the room or across the room. This
will be found to have a great deal to do with confronting. In the first part of the
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session student is not allowed to walk coach into walls, as walls then become
automatic stops and the student is then not stopping the coach’s body but allow-
ing the wall to do it for him.

HISTORY: Developed by L. Ron Hubbard in Camden, New Jersey, in October
1953, modified in July 1957 in Washington, DC, and the commands were modified
in HCOB of 16 Nov. 65 II.

NUMBER: TR 7
NAME: High School Indoc

COMMANDS: Same as 8-C (Control) but with student in physical contact with
coach. Student enforcing commands by manual guiding. Coach has only three
statements to which student must listen: “Start” to begin coaching session,
“Flunk” to call attention to student error and “That’s it” to end the coaching
session. No other remarks by the coach are valicbon student. Coach tries in all
possible ways, verbal, covert and physical, to stop student from running control
on him. If the student falters, comm lags, fumbles a command or fails to get
execution on part of coach, coach says “Flunk” and they start at the beginning
of the command cycle in which the error occurred. Coach falldown is not al-
lowed.

POSITION: Student and coach ambulant. Student handling coach physically.

PURPOSE: To train student never to be stopped by a person when he gives a
command. To train him to run fine control in any circumstances. To teach him to
handle rebellious people. To bring about his willingness to handle other people.

TRAINING STRESS: Stress is on accuracy of student performance and persistence by
student. Start gradually to toughen up resistance of student on a gradient. Don’t
kill him off all at once.
HISTORY: Developed by L. Ron Hubbard in London, England, in 1956.
NUMBER: TR 8
NAME: Tone 40 on an Object
COMMANDS:

“STAND UP.” “THANK YOU.”

“SIT DOWN ON THAT CHAIR.” “THANK YOU.”

These are the only commands used.

POSITION: Student sitting in chair facing chair which has on it an ashtray. Coach
sitting in chair facing chair occupied by student and chair occupied by ashtray.

PURPOSE: To make student clearly achieve Tone 40 commands. To clarify
intentions as different from words. To start student on road to handling objects
and people with postulates. To obtain obedience not wholly based on spoken
commands.
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TRAINING STRESS: TR 8 is begun with student holding the ashtray which he
manually makes execute the commands he gives. Under the heading of training
stress is included the various ways and means of getting the student to achieve
the goals of this training step. During the early part of this drill, say in the first
coaching session, the student should be coached in the basic parts of the drill,
one at a time. First, locate the space which includes himself and the ashtray but
not more than that much. Second, have him locate the object in that space. Third,
have him command the object in the loudest possible voice he can muster. This is
called shouting.

The coach’s patter would run something like this:
“LOCATE THE SPACE.”
“LOCATE THE OBJECT IN THAT SPACE.”
“COMMAND IT AS LOUDLY AS YOU CAN.”
“ACKNOWLEDGE IT AS LOUDLY AS YOU CAN.”
“COMMAND IT AS LOUDLY AS YOU CAN.”
“ACKNOWLEDGE IT AS LOUDLY AS YOU CAN.”

That would complete two cycles of action. When shouting is completed, then
have student use a normal tone of voice with a lot of coach attention on the
student getting the intention into the object. Next, have the student do the drill
while using the wrong commands—i.e., saying “Thank you” while placing in the
object the intention to stand up, etc. Next, have the student do the drill silently,
putting the intention in the object without even thinking the words of the com-
mand or the acknowledgment. The final step in this would be for the coach to say
“Start” then anything else he said would not be valid on student with the
exception of “Flunk” and “That’s it.” Here, the coach would attempt to distract
the student using any verbal means he could to knock the student off Tone 40.
Physical heckling would not be greater than tapping the student on the knee or
shoulder to get his attention. When the student can maintain Tone 40 and get a
clean intention in the object for each command and for each acknowledgment,
the drill is flat.

There are other ways to help the student along. The coach occasionally asks,
“ARE YOU WILLING TO BE IN THAT ASHTRAY?”
When the student has answered, then,

“ARE YOU WILLING FOR A THOUGHT TO BE THERE IN-
STEAD OF YOU?”

Then continue the drill. The answers are not so important on these two questions
as is the fact that the idea is brought to the student’s attention. Another question
the coach asks the student is,

“DID YOU REALLY EXPECT THAT ASHTRAY TO COMPLY
WITH THAT COMMAND?”
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There is a drill which will greatly increase the student’s reality on what an
intention is. The coach can use this drill three or four times during the training
on Tone 40 on an Object. As follows:

“THINK THE THOUGHT—I AM A WILDFLOWER.” “GOOD.”

“THINK THE THOUGHT THAT YOU ARE SITTING IN A
CHAIR.” “GOOD.”

“IMAGINE THAT THOUGHT BEING IN THAT ASHTRAY.”
“GOOD.”

“IMAGINE THAT ASHTRAY CONTAINING THAT THOUGHT IN
ITS SUBSTANCE.” “GOOD.”

“NOW GET THE ASHTRAY THINKING THAT IT IS AN ASH-
TRAY.” “GOOD.”

“GET THE ASHTRAY INTENDING TO GO ON BEING AN ASH-
TRAY.” “GOOD.”

“GET THE ASHTRAY INTENDING TO REMAIN WHERE IT
IS.” “GOOD.”

“HAVE THE ASHTRAY END THAT CYCLE.” “GOOD.”

“PUT IN THE ASHTRAY THE INTENTION TO REMAIN
WHERE IT IS.” “GOOD.”

This also helps the student get a reality on placing an intention in something
apart from himself. Stress that an intention has nothing to do with words and has
nothing to do with the voice, nor is it dependent upon thinking certain words. An
intention must be clear and have no counter-intention in it. This training drill,
Tone 40 on an Object, usually takes the most time of any drill in Upper Indoc,
and time on it is well spent. Objects to be used are ashtrays, preferably heavy,
colored glass ashtrays.

HISTORY: Developed by L. Ron Hubbard in Washington, DC, in 1957 to train
students to use intention when auditing.

NUMBER: TR 9
NAME': Tone 40 on a Person

COMMANDS: Same as 8-C (Control). Student runs fine, clear-cut intention and
verbal orders on coach. Coach tries to break down Tone 40 of student. Coach
commands that are valid are “Start” to begin, “Flunk” to call attention to
student error and that they must return to beginning of cycle, and “That’s it” to
take a break or to end the training session. No other statement by coach is valid
on student and is only an effort to make student come off Tone 40 or in general
be stopped.
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POSITION: Student and coach ambulant. Student in manual contact with coach as
needed.

PURPOSE: To make student able to maintain Tone 40 under any stress or duress.

TRAINING STRESS: The exact amount of physical effort must be used by student
plus a compelling, unspoken intention. No jerky struggles are allowed, since
each jerk is a stop. Student must learn to smoothly increase effort quickly to
amount needed to make coach execute. Stress iS on exact intention, exact
strength needed, exact force necessary, exact Tone 40. Even a slight smile by
student can be a flunk. Too much force can be a flunk. Too little force definitely
is a flunk. Anything not Tone 40 is a flunk. Here the coach should check very
carefully on student’s ability to place an intention in the coach. This can be
checked by the coach since the coach will find himself doing the command
almost whether or not he wants to if the student is really getting the intention
across. After the coach is satisfied with the student’s ability to get the intention
across, the coach should then do all he can to break the student off Tone 40,
mainly on the basis of surprise and change of pace. Thus, the student will be
brought to have a greater tolerance of surprise and a quick recovery from sur-
prise.

HISTORY: Developed in Washington, DC, in 1957 by L. Ron Hubbard.

Purpose of these four training drills, TR 6, 7, 8 and 9, is to bring about in
the student the willingness and ability to handle and control other people’s
bodies, and to cheerfully confront another person while giving that person com-
mands. Also, to maintain a high level of control in any circumstances.

L. RON HUBBARD
Founder

Revision assisted by
LRH Technical Research
and Compilations
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- TR 6 Second Part
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WALK OVER TO
THAT WALL.
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Examples of flunks

FLUNK FOR
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ER...AH...LOOK AT
AT THAT WALL. ..

FLUNK. You
FLUBBED THE COMMAND.
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LET ME SEE. HMMM. .. FLUNK FOR
LOOK AT THAT DOOR, HESITATION AND
| MEAN, WALL. FLUBBING THE COMMAND.
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FLUNK FOR
FAILING TO HANDLE
AN ORIGINATION.
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LOCATE
THE OBJECT
IN THAT SPACE.
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STAND UP!

22



P
2
'\
i " 3 fie
s ”,.,,W/,,,. 5. Al
\ 4 4
W‘%{\(@/ [ P . ﬁ( g %,
WS\“ . / Sy,
‘“5‘\ 7073 (.
Z Y 5
\ <L
) ;
w ~J

123



ACKNOWLEDGE [T AS
LOUDPLY AS YOU CAN. L

-

)

217
7
%

124



COMMAND IT AS
LOUDLY AS YOU CAN.
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SIT DOWN ON
THAT CHAIR!
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Normal tone of voice
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Using wrong commands
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Silently

132



Coach attempting to
distract the student
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THANK YOU,
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WALK OVER TO
THAT WALL.

Student Coach
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TOUCH THAT
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139

£
>
af

\
§ /’/’l}/ b
,/,;///



‘\\\\\\\\\\\\ \

-
N
/

i
\

SNl )//l“\ /

/..//%/

——

140



TURN
AROUND.

/
’/
!

,/
N

Y

|
LOOK AT ; W\
THAT WALL. | bquad

L

y
\. ‘}

= Ll

w7\

L7 ///// i
/////7’/’// s
i gV
1 ll‘////ll/m, \\\\\\\\‘ m

141



HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO POLICY LETTER OF 14 OCTOBER 1968RA

Remimeo REVISED 19 JUNE 1980
Class VI_IIs
All Auditors (Also HCOB 19 June 1980)

THE AUDITOR’S CODE

The pledge of practitioners of pastoral counseling.

Required to be signed by the holders of or before the issuance of certificates

for the certificates to be valid.

| B S I S

© © N o

10.
11.
12,
13.
14.
15,

16.

I hereby promise as an auditor to follow the Auditor’s Code.

. I promise not to evaluate for the preclear or tell him what he should think

about his case in session.

I promise not to invalidate the preclear’s case or gains in or out of session.
I promise to administer only standard tech to a preclear in the standard way.
I promise to keep all auditing appointments once made.

I promise not to process a preclear who has not had sufficient rest and who
is physically tired.

I promise not to process a preclear who is improperly fed or hungry.
I promise not to permit a frequent change of auditors.

I promise not to sympathize with a preclear but to be effective.

. I promise not to let the preclear end session on his own determinism but to

finish off those cycles I have begun.

I promise never to walk off from a preclear in session.

I promise never to get angry with a preclear in session.

I promise to run every major case action to a floating needle.

I promise never to run any one action beyond its floating needle.
I promise to grant beingness to the preclear in session.

I promise not to mix the processes of Scientology with other practices except
when the preclear is physically ill and only medical means will serve.

I promise to maintain communication with the preclear and not to cut his
comm or permit him to overrun in session.
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17.

18.

L
20.

21,

22,

23.
24.

25,

26.

27.

28.
29,

I promise not to enter comments, expressions or enturbulence into a session
that distract a preclear from his case.

I promise to continue to give the preclear the process or auditing command
when needed in the session.

I promise not to let a preclear run a wrongly understood command.

I promise not to explain, justify or make excuses in session for any auditor
mistakes whether real or imagined.

I promise to estimate the current case state of a preclear only by standard
case supervision data and not to diverge because of some imagined difference in
the case.

I promise never to use the secrets of a preclear divulged in session for
punishment or personal gain.

I promise to never falsify worksheets of sessions.

I promise to see that any fee received for processing is refunded following
the policies of the Claims Verification Board, if the preclear is dissatisfied
and demands it within three months after the processing, the only condition
being that he may not again be processed or trained.

I promise not to advocate Dianetics or Scientology only to cure illness or
only to treat the insane, knowing well they were intended for spiritual gain.

I promise to cooperate fully with the authorized organizations of Dianetics and
Scientology in safeguarding the ethical use and practice of those subjects.

I promise to refuse to permit any being to be physically injured, violently
damaged, operated on or killed in the name of “mental treatment.”

I promise not to permit sexual liberties or violations of patients.

I promise to refuse to admit to the ranks of practitioners any being who is
insane.

Auditor

Date

Witness Place

L. RON HUBBARD
Founder
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO POLICY LETTER OF 27 MAY 1965

Remimeo

Sthil Class VII
Course Students

Sthil Staff

Ethics Hats

Star-rated Check

Qual & Tech Divs, All Hats
HCO Div, All Hats

Keeping Scientology Working Series 31

PROCESSING

Since 1950 we have had an ironbound rule that we didn’t leave pcs in trouble
just to end a session.

For fifteen years we have always continued a session that found the pc in
trouble, and I myself have audited a pc for nine additional hours, all night long
in fact, just to get the pc through.

Newer auditors, not trained in the stern school of running engrams, must
learn this all over again.

It doesn’t matter whether the auditor has had a policy on this or not—one
would think that common decency would be enough, as to leave a pc in the
middle of a secondary or an engram and just coolly end the session is pretty
cruel. Some do it because they are startled or afraid and ‘“rabbit” (run away by
ending the session).

Auditors who end a process or change it when it has turned on a heavy
somatic are likewise ignorant.

WHAT TURNS IT ON WILL TURN IT OFF.
This is the oldest rule in auditing.

Of course people get into secondaries and engrams, go through misemotion
and heavy somatics. This happens because things are running out. To end off a
process or a session because of the clock is to ignore the real purpose of
auditing.

The oldest rules we have are:

a. GET THE PC THROUGH IT.

b. WHAT TURNS IT ON WILL TURN IT OFF.
c. THE WAY OUT IS THE WAY THROUGH.

These now are expressed as POLICY.
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A falsified auditor’s report is also subject to a Court of Ethics.

Any auditor violating this policy letter is liable to an immediate Court of
Ethics convened within 24 hours of the offense or as soon as is urgently possible.

Auditing at all levels works well when it is done by the book.
The purpose of ethics is to open the way for and get in tech.
Then we can do our job.

THERE IS NO MODERN PROCESS THAT WILL NOT WORK WHEN
EXACTLY APPLIED.

Therefore, in the eyes of Ethics all auditing failures are ethics failures—PTS,
suppressive persons as pcs or noncompliance with tech for auditors.

And the first offense an auditor can commit is ceasing to audit when he is
most needed by his pc.

Hence, it is the first, most important consideration of Ethics to prevent such
occurrences.

Then we’ll make happy pcs, Releases and Clears.

L. RON HUBBARD
Founder
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 4 APRIL 1990

TRs and Objectives
Co-audit Course
Co-audit Supervisors

C/Ses

MODEL SESSION
FOR OBJECTIVES CO-AUDITS

There is a step-by-step procedure for starting and ending an Objectives
session for nonprofessional co-auditors.

1 8
.

10.

11.
12.

Get the pc’s folder and read the C/S instructions for the session.

Ensure that you have read, drilled and received a checkout on the process
you are about to run.

. Inform the Supervisor that you are going to be starting a session.

Select and set up a session space in the course room.

. Get a clipboard, ballpoint pens, an Auditor’s Report Form, sheets of

worksheet paper and a simple dictionary.

. Bring the pc to the session space.
. Have the pc sit in his or her chair. You sit facing the pc.

. Ask the pc if it is all right to do the session in the part of the room you

are both in, and if not, make things right by adjusting the room or
location of the session to another part of the room if needed.

Check if the pc is well fed and well rested.

When it is established there is no reason not to begin session, start the
session with, “THIS IS THE SESSION” (Tone 40).

Start your worksheet and note on it the time you started the session.

Tell the pc that you will clear the process command with him. Clear
the command backwards by first clearing in turn each word in the
command in backwards sequence. Ask the pc “WHAT IS THE DEFINI-
TION OF __ ?” If the pc doesn’t know the definition of the
word, clear it up with a good simple dictionary.

Once the words of the command are cleared, clear the command itself
by asking, “WHAT DOES THIS COMMAND MEAN TO YOU?” Do
this for each command of the process. If it is evident from the pc’s
answer that he has misunderstood a word as it is used in the context of
the command, reclear the obvious word (or words) using a dictionary.
Have him use each word in a sentence until he understands it, and then
clear the command again. Indicate on your worksheet that you have
cleared each command.
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13.

14.
155

16.
17.

18.

1.

20.

Tell the pc, “WE ARE NOW GOING TO RUN (name of process).”
Then write down the time on your worksheet and place your clipboard
on the floor.

Run the process on the pc.

When the pc has reached the end phenomena of the process, end off and
have the pc sit down (if not already sitting).

Write briefly on your worksheet what happened at the end of the process.

Put your hand up to signal the Supervisor. He will read what you have
written on the worksheet thus far and tell you what to do next.

If you have run the process to its end phenomena, the Supervisor will
have you end the session and take the pc to the Examiner.

If the end phenomena of a process does not occur in one session, the
same process will be continued in a later session until it is achieved.

a. When you are ready to end the session, tell the pc that you will be
ending the session.

b. Then ask:

“IS THERE ANYTHING YOU WOULD CARE TO SAY OR ASK
BEFORE I END THIS SESSION?”

Pc answers.
Acknowledge the pc and note down his answer.

If the pc asks a question, acknowledge and say, “I WILL NOTE
THAT DOWN FOR THE C/S.” ~

c. End the session with “END OF SESSION” (Tone 40).
Take the pc to the Examiner.

The Examiner will have the pc sit down at a table and hold onto two
electrodes which are connected to an E-Meter. While on the meter the
pc may say anything he would like to about the session he has just had.
The Examiner will listen and note down what he says and he will also
notice the movement of the needle on the meter. If the pc has just had a
cognition and has very good indicators on the process, the Examiner
will probably see a floating needle and will indicate it.

After the pc has finished his exam, pick up the Exam Form and take the
pc back to the course room:.

After the session, write up on your worksheets any other data on what
occurred during the session that you were unable to write while running the
Objective Process, and write up your Auditor’s Report Form. Put your work-
sheets beneath the Auditor’s Report Form and staple them together Then place
your worksheets, Auditor’s Report Form and the Exam Form in the pc’s folder
and turn the folder in to the Supervisor.
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" If the end of the course time comes up before the end phenomena of the
process has been reached, do the following:

A. Tell the pc, “THE SESSION TIME IS ABOUT OVER. WE’LL BE
ENDING SHORTLY.”

B. After giving the pc another command or two and having him carry them
out, tell him, “WE’RE ENDING THE SESSION NOW.”

Then end off the session per steps 17, 18, 19 and 20 above.

NOTE: If you get into an impasse in session and can’t make any progress, or
if the pc becomes upset or other confusions arise, put your hand behind your
back to attract the attention of the Supervisor who will assist in the situation.

L. RON HUBBARD
Founder

Compilation assisted by
LRH Technical Research
and Compilations
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MODEL SESSION
FOR OBJECTIVES
CO-AUDIT
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You IF WE AUDIT HERE? YES, IT'S FINE.

1S IT ALL RIGHT WITH }
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ARE YOV WELL
FED AND RESTEP?
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THE FINITION OF * ? IT MEANS “ THE PART OF YOUR
'S VE T il BODY AT THE END OF YOUR LEG
THAT TOUCHES THE GROUND.”

FIRST WE'LL CLEAR THE WORDS
TO THE PROCESS COMMAND. WHAT

"8y

W\ /l/ ‘\\\ ol

Note: In this illustration the process being run is,
“Tap your foot.” This is not an actual process, but
is only used for the purpose of this illustration.
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When the words of the process have
been cleared, clear the command
itself:

WHAT DOES THIS COMMAND
MEAN TO YOU: “TAP YOUR FOOT. "

FOOT TOUCH THE FLOOR LIGHTLY

IT MEANS, “MAKE YOUR
l AGAIN AND AGAIN . 7

‘
* \%ﬁ\\
EXCELLENT; ' \\\\§

WE ARE NOw
GOING TO RUN
“TAP YOUR FOOT. "
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Run the process on the pc:




Run the process to the end phenomena:

YOU KNOW, | JUST REALIZED |
CAN ACTUALLY CONTROL MY BODY.
1 WASN'T DOING |IT BEFORE. THAT'S

REALLY SOMETHING! WOW I
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Signal the Supervisor, who will read
your worksheet:

EXCELLENT. YOUL CAN
END THE SESSION AND
TAKE PETE TO THE EXAMINER.

““u/,,/
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e \
\\\:\D\ \\\\\\“\k\\\\
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2= WE'LL BE ENDING HERE. IS THERE
ANYTHING YOU WOULDP CARE TO SAY

OR ASK BEFORE N 15 SESSION 7 IT WAS FUN.
A e 1 IEwiph s THANK YOU.
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END OF SESSION.
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 5 APRIL 1971RA

Remimeo Issue 11 i
TRs and Objectives REVISED 2 APRIL 1990
Co-audit

SUMMARY OF HOW TO WRITE AN
AUDITOR’S REPORT AND WORKSHEETS
FOR TRs AND OBJECTIVES CO-AUDIT

AUDITOR’S REPORT FORM
An Auditor’s Report Form should contain:
Date
Name of auditor
Name of pc
Time session started
Condition of pc at session start
What process was run—LISTING THE EXACT COMMAND
Whether any difficulties or upsets occurred. Was Supervisor called?
Whether process is complete or not
Time session ended
Condition of pc at session end
Pc gains or comments

Length of session.

WORKSHEETS

A worksheet is supposed to be the complete running record of the session
from beginning to end.

A worksheet is always 8 x 13 or 82 x 14 inches, written on both sides and
each page is numbered. Pc’s name is written on each separate sheet.

The auditor should not be skipping from one page to another but should just
be writing page after page after page as the session goes along. The auditor
writes the wording of the process being run on the worksheet. Most Objective
Processes are run with both auditor and pc ambulant, and so it is not practical to
try and keep a worksheet and do the process at the same time. But when the
process is completed or when the session time is up, the auditor should then note
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down what happened during the process, including any cognitions voiced by the
pc, any difficulties that were encountered, etc.

Some Objectives have more than one part to the process. When running one of
these, the auditor can make notes before shifting from one part to the next one.

A worksheet may be in 2 columns depending on how big the writing of the
auditor is.

When running various processes in a session, mark each one clearly, noting
time it was started and ended.

When the session is completed, the auditor writes in any additional data on
the worksheets in a different colored pen. The worksheets are put in proper
sequence and stapled with the Auditor’s Report Form on top from beginning to
end of session.

Time notations should be made at regular intervals throughout the session.

Auditor’s Report Forms and worksheets are never recopied. The auditor
should always read over his worksheets before turning in the folder to the Super-
visor, and, if any words or letters are missing or cannot be read, they should be
written in with a different colored pen.

ALL REPORTS OF ALL SESSIONS GO INTO THE PC’S OWN FOLDER.
Otherwise past auditing cannot be checked and the case cannot be case supervised.

If these rules are followed, it will make the Supervisor’s job much easier and
~ the auditor’s reports more valuable.

"To add the obvious, it is a CRIME to give any session or assist without
making an auditor’s report or to copy the original actual report after the session
and submit a copy instead of the real report. Assist reports that use only Contact
or Touch Assists may be written after a session and sent to Qual.

L. RON HUBBARD
Founder

Revision assisted by
LRH Technical Research
and Compilations
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Example of Auditor’s Report Form
for a CCH Session

Preclear: Pete Smicth Date: Mareh 16, 1990
Auditor: Hane Jowes Session Length: 208
WHAT WAS AUDITED TIME RESULTS AND COMMENTS

Session Started 7:45 pm Pc eager 4o 3& a SessioN.
CCHs [ -4 Werck Hhrough. | -4
ive we Hhat haud. produciay chauge, ot
geH 2 7
You look at that wall. Lol Worel AAFE:

You walk over to that
wall. You touch that wall.
Turw. aroumd. Thank You
(After cach comm

CCH 3

Puct Your hauds against
mine , follow them amd
cottribute 4o their
motion. Did You
cottribute 4o their
motion ? Ee.

CCH 4 Nb set commandd

Session ended

9:5% pm Pe cheertul.
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Example of a Session Worksheet
for a CCH Session

@ Mareh 16, 1990

Pete Smith (Raw. CCH 3 o flat point - litHe
Hauke Jomes reaotion. )
Well Fed? Yes SaS P
(Raw. CCH 4 1o flat point - lettle
Well rested? Yes reaction. )
. . 8:55 pm
This s the Session
TR (Raw CCHs | -4 again - o CC HZ
: ) Said s+arﬂu.3 1o feel tired. Vend lit-He
[} ]
Great! Camt wait to do more! reation on e other CCHs.
Start CCHs 1-4 7:30 pm
Clear words & command for CCH| - (Ran. ‘Btrouak CCHs again. Ox CCH 4,
‘Give me that haud.” pe laughing o lot , said, “This 15 fum,
I'm more aware of the book."
(8o CCH [ o a ot poinct - [eHe came T
reaction. Supervisor called - showy the
§:00 pm worksheet, had us continge process. )
941 pm
Clear words & commands for CCH 2 -
“You look. at that wall.” (Raw CCH 4 - R-factor - ending
“You walk over 4o Hhat wall.” session.)
“You touch that wall." 951 pm
“Turn. aroumd.”
(Raw. CCHZ 4o a flat point - litHle Say or ask?
reaction. ) & T feel very 3004. Thank You for the
23 pm . .
Session —toutgk+.
Clear words & commands for CCH 3 -
Pt your hauds agauwf’ mine, follow )
WMYM coribide. Lo thelr. mtian” End of Session. s
"Did You. cottribcte 4o Hheir motion 7" =g

Pt Your hauds 'Faciua mine about |/2
wmeh away, Follow them and contribute
4o their motion.”
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 19 JUNE 1978

Remimeo

New Era Dianetics Series 3

OBJECTIVE ARC
I have recently added a new process to be done before the full battery of
Objective Processes. It is called Objective ARC.

Objective ARC is the first Objective Process to be done on a pc. It is
followed by CCHs 1-10, SCS on an Object, SCS, SOP 8-C and Op Pro by Dup
as covered in HCOB 11 June 57, TRAINING AND CCH PROCESSES; PAB 80;
PAB 97; PAB 34 and HCOB 4 Feb. 59, OP PRO BY DUP.

The commands of Objective ARC are run 1-2-3, 1-2-3, three commands
given repetitively.

The commands are:

“LOOK AROUND HERE AND FIND SOMETHING THAT IS REALLY
REAL TO YOU.”

“LOOK AROUND HERE AND FIND SOMETHING YOU WOULDN’T
MIND COMMUNICATING WITH.”

“LOOK AROUND HERE AND FIND SOMETHING YOU WOULDN’T
MIND BEING AROUND.” (An alteration of the original command
because the original command was too steep.)

The pc and auditor are ambulant.

This process will bite suddenly and bring a person up to present time. It has
been known to crack cases.

Of all Objectives, this process tends to be the shortest. It often ends with a
very bright cog after only a few commands.

The end phenomena of this process would be person in present time, cognition
and very good indicators, accompanied by an F/N.

The above will accomplish a great deal for the pc if done correctly and with
flawless TRs.

L. RON HUBBARD
Founder
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OBJECTIVE ARC

LOOK AROUND HERE
AND FIND SOMETHING THAT
{5 REALLY REAL TO YoU.
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THAT TABLE.
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LOOK AROUND HERE AND FIND
SOMETHING YOU WOULDN'T MINP
COMMUNICATING WITH.
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LOOK AROUND HERE AND
FIND SOMETHING YOU
WOULDN'T MIND BEING AROUND.
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THE BOOK.
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 1 DECEMBER 1965

Remimeo
All Students
Sthil Courses
All Staff

CCHs

As per HCO PL 17 May 65, the CCHs are processes.
They are not drills.

The following revised rundown on the CCHs is to be used by all auditors.

CONTROL —COMMUNICATION —HAVINGNESS PROCESSES

The following rundown of CCH 1, 2, 3 and 4 has been slightly amended.
CCHs are run as follows:

CCH 1 to a flat point then CCH 2 to a flat point then CCH 3 to a flat point
then CCH 4 to a flat point then CCH 1 to a flat point, etc.

CCH 1
NAME: “GIVE ME THAT HAND” Tone 40
AUDITING COMMANDS: GIVE ME THAT HAND.

Physical action of taking hand when not given and then replacing it in the
pc’s lap. Making physical contact with the pc’s hand if pc resists. THANK
YOU ending each cycle.

All Tone 40 with clear intention, one command in one unit of time. Take up
each new physical change manifested as though it were an origin by the pc,
when it happens, and querying it by asking “What’s happening?” This
two-way comm is not Tone 40. Run only on the right hand.

AUDITING POSITION: Auditor and pc seated in chairs without arms. Auditor’s
knees on outside of both pc’s knees.

PROCESS PURPOSE: To demonstrate to pc that control of pc’s body is possible,
despite revolt of circuits, and inviting pc to directly control it. Absolute
control by auditor then passes over towards absolute control of his own body

by pc.

Never stop process until a flat place is reached. Freezes may be introduced at
end of cycle, this being after the THANK YOU and before the next com-
mand, maintaining a solid comm line, to ascertain information from the pc
or to bridge from the process. This is done between two commands, holding
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the pc’s hand after acknowledgment. Pc’s hand should be clasped with
exactly correct pressure. Make every command and cycle separate. Maintain
Tone 40, stress on intention from auditor to pc with each command. To leave
an instant for pc to do it by own will before auditor decides to take hand or
make contact with it. Auditor indicates hand by nod of head.

Tone 40 Command = intention without reservation. Change is any physical,
observed manifestation.

CCH 2
NAME: TONE 40 8-C
AUDITING COMMANDS:

YOU LOOK AT THAT WALL. THANK YOU.

YOU WALK OVER TO THAT WALL. THANK YOU.
YOU TOUCH THAT WALL. THANK YOU.

TURN AROUND. THANK YOU.

Take up each new physical change manifested as though it were an origin by
the pc, when it happens, and querying it by asking “What’s happening?”
This two-way comm is not Tone 40. Commands smoothly enforced physi-
cally when necessary. Tone 40, full intention.

AUDITING POSITION: Auditor and pc ambulant, auditor in physical contact with
pc as needed.

PROCESS PURPOSE: To demonstrate to pc that his body can be controlled and
thus inviting him to control it. To orient him in his present time environment.
To increase his ability to duplicate and thusly increase his havingness.

Absolute auditor precision. No drops from Tone 40. No flubs. Total present
time. Auditor on pc’s right side. Auditor body acts as block to forward
motion when pc turns. Auditor gives command, gives pc a moment to obey,
then enforces command with physical contact of exactly correct force to get
command executed. Auditor does not block pc from executing commands.
Method of introduction as in CCH 1. Freezes may be introduced at the end
of cycle, this being after the THANK YOU and before the next command,
maintaining a solid comm line, to ascertain information from the pc or to
bridge from the process, this being the acknowledgment “THANK YOU”
after the command “TURN AROUND.”

CCH 1 and CCH 2 were developed by L. Ron Hubbard in Washington, DC,
in 1957 for the 17th ACC.

CCH3

. NAME: HAND SPACE MIMICRY

AUDITING COMMANDS: Auditor raises two hands, palms facing pc’s, about an
equal distance between the auditor and pc and says,
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PUT YOUR HANDS AGAINST MINE, FOLLOW THEM AND
CONTRIBUTE TO THEIR MOTION.

He then makes a simple motion with right hand then left.
DID YOU CONTRIBUTE TO THEIR MOTION?

Acknowledge answer. Auditor allows pc to break solid comm line. When this
is flat, the auditor does this same with a half inch of space between his and
the pc’s palms. The command being:

PUT YOUR HANDS FACING MINE ABOUT %2 INCH AWAY,
FOLLOW THEM AND CONTRIBUTE TO THEIR MOTION.

DID YOU CONTRIBUTE TO THEIR MOTION?

Acknowledge. When this is flat, auditor does it with a wider space and so on
until pc is able to follow motions a yard away.

AUDITING POSITION: Auditor and pc seated, close together facing each other,
pc’s knees between auditor’s knees.

PROCESS PURPOSE: To develop reality on the auditor using the reality scale
(solid communication line). To get pc into communication by control and
duplication. To find auditor.

Auditor should be gentle and accurate in his motions, all motions being Tone
40, giving pc wins. To be free in two-way communication. Process is intro-
duced and run as a formal process. If pc dopes off in this process, auditor
may take pc’s wrist and help him execute the command one hand at a time.
If pc does not answer during anaten to question “DID YOU CONTRIBUTE
TO THEIR MOTION?” auditor may wait for normal comm lag of that pc,
acknowledge and continue process.

Tone 40 motion = intention without reservation. Two-way communication
= one question—the right one.

HISTORY: Developed by L. Ron Hubbard in Washington, DC, 1956, as a thera-
peutic version of Dummy Hand Mimicry. Something was needed to supplant
“Look at me. Who am I?”” and “Find the auditor” part of rudiments.

CCH 4
NAME: BOOK MIMICRY
AUDITING COMMANDS: THERE ARE NO SET VERBAL COMMANDS.

Auditor makes simple motions with a book. Hands book to the pc. Pc makes
motion, duplicating auditor’s mirror-imagewise. Auditor asks pc if he is
satisfied that the pc duplicated the motion. If pc is and auditor is also fully
satisfied, auditor takes back the book and goes to next command. If pc is not
sure that he duplicated any command, auditor repeats it for him and gives
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him back the book. If pc is sure he did and auditor can see duplication is
pretty wrong, auditor accepts pc’s answer and continues on a gradient scale
of motions either with the left or right hand till pc can do original command
correctly.- This ensures no invalidation of the pc. Tone 40, only in motions,
verbal two-way quite free.

AUDITING POSITION: Auditor and pc seated facing each other, a comfortable
distance apart.

PROCESS PURPOSE: To bring up pc’s communication with control and duplica-
tion (control and duplication = communication).

Give pc wins. It is necessary for auditor to duplicate his own commands.
Circular motions are more complex than straight lines. Tolerance of plus or
minus randomity is apparent here and the auditor should probably begin on
the pc with motions that begin in the same place each time and are neither
very fast nor very slow, nor very complex. Introduced by the auditor seeing
that pc understands what is to be done, as there is no verbal command,
formal process.

HISTORY: Developed by LRH for the 16th ACC in Washington, DC, 1957. Based
on duplication. Developed by LRH in London, 1952.

L. RON HUBBARD
Founder
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GIVE ME
THAT HAND.

181



‘ THANK YOU. &
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GIVE ME

THAT HAND.
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GIVE ME
THAT HAND.
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WHAT'S
HAPPENING?
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| SUDDENLY
FELT VERY
HEAVY .

OH,

OK, WELL LET'S
CONTINUE THEN.
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GIVE ME
THAT HAND.

THANK YOU.
WHAT'S HAPPENING ?
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OK, | UNDERSTAND. PN
LET'S CARRY ON, ' ==
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GIVE ME
THAT HAND.
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['M FEELING
BETTER NOW.
THAT'S GREAT !
LET'S CONTINUE

",
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CCH 2

YOU LOOK
AT THAT WALL.
‘l(\ “‘\{\i\\\\\i\\
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THANK YOU.
YOU WALK OVER
TO THAT WALL.
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YOU TOUCH
THAT WALL.
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THANK YOU.
TURN
AROUND.

198






YOU LOOK
AT THAT WALL.
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CCH3

PUT YOUR HANDS
AGAINST MINE, FOLLOW
THEM AND CONTRIBUTE

TO THEIR MOTION.
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DID YOU CONTRIBUTE
TO THEIR MOTION?
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ARE YOU SATISFIED YOUL
DUPLICATED THE MOTION 7
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VERY GOOPD.
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HOW DO YOUu
FEEL ABOUT THAT?

WELL, | DON'T THINK

DO IT AGAIN.
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HOW PiD YOU FEEL
ABOUT THAT ONE?Z

| FELT GOOP
ABOUT THAT ONE !
VERY GOOD.

winl
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 30 SEPTEMBER 1971

Remimeo Issue VI
HQS Course
HQS Course

Supervisors

CCHs 5, 6 AND 7

(Taken verbatim from HCOB 11 June 1957
for use on the HQS Course.)

NUMBER: CCH §
NAME: Location by Contact

COMMANDS: “TOUCH THAT (indicated object).” “THANK YOU.”

POSITION: Auditor and preclear may be seated where the preclear is very unable, in
which case they are seated at a table which has a number of objects scattered on
its surface. Or auditor and preclear may be ambulant, with the auditor in manual
contact with the preclear as is necessary to face him toward and guide him to the
indicated object.

PURPOSE: The purpose of the process is to give the preclear orientation and
havingness and to improve his perception.

TRAINING STRESS: Training stress is upon gentleness, ARC and the raising of
the preclear’s certainty that he has touched the indicated object. It should be
noticed that this can be run on blind people.

HISTORY: Developed by L. Ron Hubbard from Locational Processing in 1957.

NUMBER: CCH 6
NAME: Body-Room Contact

COMMANDS: “TOUCH YOUR (body part).” “THANK YOU.”

“TOUCH THAT (indicated room object).” “THANK YOU.”

POSITION: Auditor and preclear move about together as needed, the auditor
enforcing the commands by manual contact using the preclear’s hands to touch
objects and touch body parts.

PURPOSE: To establish the orientation and increase the havingness of the pre-
clear and to give him in particular a reality on his own body.

TRAINING STRESS: Training stress is upon using only those body parts which
are not embarrassing to the preclear as it will be found that the preclear ordi-
narily has very little reality on various parts of his body. Impossible commands
should not be given to the preclear in any case.

HISTORY: Developed by L. Ron Hubbard in 1957 in Washington, DC, as a lower
step than Body-Room Show Me.
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NUMBER: CCH 7

NAME: Contact by Duplication

COMMANDS: “TOUCH THAT TABLE.” “THANK YOU.”
“TOUCH YOUR (body part).” “THANK YOU.”

“TOUCH THAT TABLE.” “THANK YOU.”
“TOUCH YOUR (same body part).” “THANK YOU.”

“TOUCH THAT TABLE.” “THANK YOU.”
“TOUCH YOUR (same body part).” “THANK YOU.”

etc., in that order.

POSITION: Auditor may be seated. Preclear should be walking. Usually auditor
standing by to manually enforce the commands.

PURPOSE: Process is used to heighten perception, orient the preclear and raise
the preclear’s havingness. Control of attention as in all these “contact” processes
naturally takes the attention units out of the bank which itself has been control-
ling the preclear’s attention.

TRAINING STRESS: Training stress is on precision of command and motion,
with each command in its unit of time, all commands perfectly duplicated.
Preclear to continue to run process even though he dopes off. Good ARC with
the preclear, not picking one body part which is aberrated, at first, but flattening
some nonaberrated body part before aberrated body part is tackled.

HISTORY: Developed by L. Ron Hubbard in 1957 in Washington, DC, as a
lower-level process than Opening Procedure by Duplication, or Show Me by
Duplication. All contact processes have been developed out of the Prelogics.

L. RON HUBBARD
Founder
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CCH5

TOUCH THAT WALL.
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THANK YOU.
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CCHG6

(:;fUCH YOUR HAND.]

THANK YOU.
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TOUCH THAT CHAIR. i
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TOUCH THAT

BOOKCASE .

221




THANK YOU.
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CCH7

TOUCH THAT TABLE. }
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‘ TOUCH YOUR A@
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TOUCH THAT TABLE.

THANK YOU.
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TOUCH YOUR ARM. }
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‘ TOUCH THAT TABLEU
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TOUCH THAT TABLE.

THANK YOU.
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S TOUCH YOUR NECK. ,
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 1 APRIL 1990

Remimeo

TRs and Objectives
Co-audit

Co-audit Supervisors

CCHs 8-10

(Excerpted from HCOB 14 Nov. 87 III,
EXPANDED GRADE I PROCESS CHECKLIST,
for use on TRs and Objective Co-audits.)

CCH 8 (TRIO)

(Refs: PAB 87, SCIENTOLOGY PROCESSING
HCOB 2 Nov. 57RA, AN OBJECTIVE RUNDOWN)

Auditor and preclear seated at a comfortable distance apart, both facing toward
majority of the room. The following three commands are run several times for
the first command, fewer for the second command and fewer for the third
command.

1. LOOK AROUND HERE AND TELL ME WHAT YOU
COULD HAVE.

2. LOOK AROUND HERE AND TELL ME WHAT YOU
WOULD PERMIT TO REMAIN IN PLACE.

3. LOOK AROUND HERE AND TELL ME WITH
WHAT YOU COULD DISPENSE.

(Run several times for the first command, fewer for the
second command, fewer for the third command, then run
several times for the first command, fewer for the second
command, fewer for the third command, etc., to EP.)

CCH 9 (TONE 40, “KEEP IT FROM GOING AWAY”)
(Ref: HCOB 11 June 57, TRAINING AND CCH PROCESSES)

Auditor and preclear ambulant. Auditor assisting by manual contact. The auditor
selects a different object each time he gives command 1.

1. LOOK AT THAT (indicated object). THANK YOU.

2. WALK OVER TO THAT (indicated object). THANK
YOU.

3. TOUCH THAT (indicated object). THANK YOU.
4. KEEP IT FROM GOING AWAY. THANK YOU.

5. DID YOU KEEP IT FROM GOING AWAY? THANK
YOU.

(Run consecutively, i.e., 1, 2, 3, 4, 5, 1, 2, etc., to EP.)
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CCH 10 (TONE 40, “HOLD IT STILL”)
(Ref: HCOB 11 June 57, TRAINING AND CCH PROCESSES) =

Auditor and preclear ambulant. Auditor assisting by manual contact. The auditor
selects a different object each time he gives command 1.

I. LOOK AT THAT (indicated object). THANK YOU.

2. WALK OVER TO THAT (indicated object). THANK
YOU.

3. TOUCH THAT (indicated object). THANK YOU.

4. HOLD IT STILL. THANK YOU.

5. DID YOU HOLD IT STILL? THANK YOU.
(Run consecutively, i.e., 1, 2, 3, 4, 5, 1, 2, etc., to EP.)

L. RON HUBBARD
Founder

Compilation assisted by
LRH Technical Research
and Compilations
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LOOK AROUND HERE
AND TELL ME WHAT
YOU COULD HAVE.

253



LOOK AROUND HERE
AND TELL ME WHAT
YOU COULD HAVE.

THAT
DOORKNOB.
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LOOK AROUND HERE
AND TELL ME WHAT

YOU COULD HAVE.
THAT CHAIR. ‘“
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LOOK AROUND HERE
AND TELL ME WHAT
YOU COULD HAVE.

LOOK AROUND HERE
AND TELL ME WHAT
YOU COULD HAVE.
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LOOK AROUND HERE
AND TELL ME WHAT
YOU WOULD PERMIT
TO REMAIN IN PLACE.
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LOOK AROUND HERE
AND TELL ME WHAT
YOU WOULD PERMIT
TO REMAIN IN PLACE.

S o) €

LOOK AROUND HERE

AND TELL ME WHAT

YOU WOULD PERMIT
TO REMAIN IN PLACE.
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LOOK AROUND HERE
AND TELL ME WITH WHAT
YOU COULD DISPENSE.

THAT

WASTEBASKET. | SO
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LOOK AT THAT
BASKET.
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WALK OVER TO
THAT BASKET.
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THANK YOO.
TOUCH THAT BASKET.
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THANK YOU. KEEP T
FROM GOING AWAY.
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THANK YOUL. PID YOu KEEP
FROM GOING AWAY ?

3
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LOOK AT
THAT WINDOW.

THANK YOU.
WALK OVER
TO THAT WINDOW.
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THANK YOU.
TOUCH
THAT WINDOW.
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THANK YOU.
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HUBBARD COMMUNICATIONS OFFICE
Saint Hill Manor, East Grinstead, Sussex

HCO BULLETIN OF 18 MAY 1980R

Remimeo REVISED 26 JULY 1986
Tech/Qual
Class I Auditors
and Above
Academy Level I

START-CHANGE-STOP

COMMANDS
Refs:
The Journal of Scientology, Issue 7-G, Nov. 52
PAB 85, 22 May 56 THE PARTS OF MAN
PAB 87, S5 June 56 SCIENTOLOGY PROCESSING
Tape: 5608C ““Start, Change and Stop”
HCOB 20 Aug. 56 HGC PROCEDURE OF AUG. 20
PAB 97, 1 Oct. 56 START-CHANGE-STOP
Booklet: Control and the Mechanics of SCS
PAB 106, 15 Feb. 57 GOOD PROCESSES
Scientology: Clear Procedure, Issue One, Dec. 57
HCOB 28 July 58 CLEAR PROCEDURE
HCOB 15 Oct. 58 ACC CLEAR PROCEDURE
PAB 149, 1 Dec. 58 DUMMY AUDITING, STEP TWO:
ACKNOWLEDGMENT
HCOB 3 Feb. 5911 FLATTENING A PROCESS
HCOB 2 Feb. 6111 UK CASES DIFFERENT
HCOB 14 May 62 CASE REPAIR
HCOB S5 May 65 MORE ON THE APPLICATION

OF SCIENTOLOGY
TO CHILDREN
Technical Training Film TR 8: *“Start, Change and Stop,”
as shown on Academy Level I and above

Start, Change and Stop is the anatomy of control.

Running Start, Change and Stop on an individual brings about a greater
self-determinism. The process Start-Change-Stop (SCS) has two parts:

1. START-CHANGE-STOP ON AN OBJECT, and

2. START-CHANGE-STOP ON A BODY.

SCS ON AN OBJECT

SCS ON AN OBIJECT is run on a gradient by first using a small object, such
as a paper clip. Each stage—Start, Change and then Stop—is first run to a flat
point, meaning that the preclear has had a win or has carried out at least 3
consecutive sets of commands with no change in his motions or attitude. When
Start, Change and Stop are flat with the first object, the auditor uses a larger
object (such as a brick, a beach ball, etc.) until the process is flat with that
object. The auditor then goes to a larger object, and so on, until the EP is reached.
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These are the commands for SCS ON AN OBJECT:

START:

L

“I AM GOING TO ASK YOU TO START THE (indicated object) AND
WHEN I TELL YOU TO START, YOU START THE _____ IN THAT
DIRECTION. (Auditor indicates a direction with his hand.) DO YOU UN-
DERSTAND THAT?”

2. “START.”

3. “DID YOU STARTTHE __ ?”

(Repeat commands 1, 2, 3, 1, 2, 3, etc., until START has been run to a flat
point.)

CHANGE:

1. “THIS SPOT WE ARE GOING TO CALL ‘A.” ” (Auditor indicates spot
“A” with a piece of marked tape on the table or a marked piece of paper on
the floor or a chalkmark or an imaginary spot as appropriate.)

2. “THIS SPOT WE ARE GOING TO CALL ‘B.” ” (Auditor indicates spot
“B” with a piece of marked tape on the table or a marked piece of paper on
the floor or a chalkmark or an imaginary spot as appropriate.)

3. “THIS SPOT WE ARE GOING TO CALL ‘C.” ” (Auditor indicates spot
“C” with a piece of marked tape on the table or a marked piece of paper on
the floor or a chalkmark or an imaginary spot as appropriate.)

4. “THIS SPOT WE ARE GOING TO CALL ‘D.” ” (Auditor indicates spot
“D” with a piece of marked tape on the table or a marked piece of paper on
the floor or a chalkmark or an imaginary spot as appropriate.)

5. “WHEN I ASK YOU TO CHANGE THE (indicated object), I WANT YOU
TO CHANGE THE _______ ’S POSITION FROM ‘A’ TO ‘B.” DO YOU
UNDERSTAND THAT?”

6. “CHANGE.”

7. “DID YOU CHANGETHE _______ ?”

8. “WHEN I ASK YOU TO CHANGE THE ___ | I WANT YOU TO
CHANGE THE ______ ’S POSITION FROM ‘B’ TO ‘C.” DO YOU UN-
DERSTAND THAT?”

9. “CHANGE.”

10. “DID YOU CHANGETHE ____ ?”

11. “WHEN I ASK YOU TO CHANGE THE | I WANT YOU TO
CHANGETHE _____ ’SPOSITION FROM ‘C’ TO ‘D.” DO YOU UNDER-
STAND THAT?”

12. “CHANGE.”

13. “DID YOU CHANGETHE ______ ?”»

(Repeat commands 1-13, 1-13, etc., until CHANGE has been run to a flat
point.)
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(Note: When the commands 1-13 are repeated, the locations of the desig-
nated spots do not have to be the same each time as this can make the

~ process too much like duplication and bring the preclear to predict the
process too easily and do it machinewise.)

STOP:

1. “T AM GOING TO TELL YOU TO GET THE (indicated object) MOVING
IN THAT DIRECTION.” (Auditor indicates direction with his hand.)
“SOMEWHERE ALONG THE LINE I WILL TELL YOU TO STOP. THEN

YOUSTOPTHE ______ . DO YOU UNDERSTAND THAT?”
2. “GETTHE ______ MOVING.”
3. “STOP!”
4. “DID YOU STOPTHE ______ ?”

(Repeat commands 1, 2, 3, 4, 1, 2, 3, 4, etc., until STOP on that object has
been run to a flat point.)

These three steps (Start, Change, Stop) are done in that order and then
repeated. It will be discovered that once Stop has been flattened, Start is
now unflattened and can be flattened all over again by running it anew.
Similarly, Change will be found to be unflat and again Stop will be found to
be unflat. Thus, one runs Start and one runs Change and then one runs Stop,
in that order, over and over and over again until all three are flat and the pc
has a cognition and very good indicators. (An F/N will also be present if the
pc is put on the meter. Ref: HCOB 20 Feb. 70, FLOATING NEEDLES
AND END PHENOMENA) The pc might go exterior before all three stages
(Start, Change, Stop) have been run, and if this occurs, the auditor should
end off the SCS ON AN OBJECT process at that point.

SCS ON A BODY
ik The second part of Start-Change-Stop is “SCS ON A BODY.”

There are four stages to SCS ON A BODY: START, CHANGE, STOP and
STOP SUPREME.

These are the commands for SCS ON A BODY:
START:

1. “I AM GOING TO ASK YOU TO START THE BODY. I AM NOT GOING
TO ASK YOU TO STOP.”

2. “WHEN I ASK YOU TO START THE BODY, START THE BODY. OKAY?”
3. “START!”

4. “DID YOU START THE BODY?”

N (Repeat commands 1, 2, 3, 4, 1, 2, 3, 4, etc., until START has been run to
a flat point.)
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CHANGE:

b

“THIS SPOT WE ARE GOING TO CALL ‘A.” ” (Auditor indicates spot
“A” with a marked piece of paper on the floor or a chalkmark or an
imaginary spot as appropriate.)

2. “THIS SPOT WE ARE GOING TO CALL °‘B.” ” (Auditor indicates spot
“B” with a marked piece of paper on the floor or a chalkmark or an
imaginary spot as appropriate.)

3. “THIS SPOT WE ARE GOING TO CALL “C.” ” (Auditor indicates spot
“C” with a marked piece of paper on the floor or a chalkmark or an
imaginary spot as appropriate.)

4. “THIS SPOT WE ARE GOING TO CALL ‘D.’ ” (Auditor indicates spot
“D” with a marked piece of paper on the floor or a chalkmark or an
imaginary spot as appropriate.)

5. “WHEN I ASK YOU TO CHANGE THE BODY, I WANT YOU TO
CHANGE THE BODY’S POSITION FROM ‘A’ TO ‘B.” DO YOU UNDER-
STAND THAT?”

6. “CHANGE.”

7. “DID YOU<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>